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Introduction
Lynda Homer

Conversations With Parents is a joint project of the Literacy Coalition of 
New Brunswick and the Early Childhood Centre, University of New Brunswick. It 
is intended as a guide for community-based practitioners delivering literacy 
workshops to parents of infants, toddlers and preschoolers. Rather than presenting a  

“one-size fits all” model, community practitioners are encouraged to tailor their workshops 
in response to the needs and interests of their particular group and community. 

We expect that the audience for the Guide will have a range of backgrounds. 
Community based practitioners may come from schools, community literacy groups, 
public health, family resource centres, family literacy programs, libraries, ‘VON Rock 
and Talk,’ social work, early intervention programs, child care centres, and parent 
support groups such as breast-feeding clinics and pre/postnatal groups. The workshop 
sessions are to be implemented in a way that brings together community partners, 
musters community resources, and builds upon existing community capacity.

The Guide draws on the Parenting for a Literate Community Program (PLC), 
which was developed by the Early Childhood Centre at the University of New Brunswick. 
Conversations With Parents adheres to the principles of empowerment, and embodies 
a strength-based approach to family literacy. Parents’ strengths and knowledge are 
honoured and literacy is viewed in its broadest sense. Using this guide, practitioners 
are encouraged to build upon parents’ knowledge and the diverse literacy practices 
of home.

The small books highlighted in Conversations With Parents are from the Early 
Childhood Centre, University of New Brunswick Books for Children and Families series. 
These books resulted from a request by the Literacy Secretariat to develop parallel 
accessible materials to the PLC materials. Through the PLC project, it became apparent 
that many families were hesitant to borrow books, yet if they were given books 
through book drives, giveaways, or had access to inexpensive books, these items 
were valued. Each book represents literacy in the everyday, providing readers with 
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Introduction

ample opportunities to link daily events in the lives of children to text and illustration. 
The books were revised by feedback from focus groups where many mothers gave 
suggestions and directions. They feature NB artists and authors who are well versed 
in early literacy practices. 

The process of creating the Guide has been collaborative and consultative 
throughout. The Literacy Coalition obtained funding for this project via a grant from 
the National Literacy Secretariat. The Early Childhood Centre at the University of New 
Brunswick (ECC UNB) was hired to develop the materials. The authors were engaged 
by the Early Childhood Centre; a project manager was hired, and a joint steering 
committee provided overall direction.

Once the draft materials had been developed, the authors delivered pilot 
training sessions to the project community partners consisting of fifteen practitioners 
from three different communities. Along with providing professional development 
experience, this was an opportunity to receive both written and verbal feedback from 
practitioners working in the field. 

“Literacy in the everyday” and “access to books” are the two main themes 
woven throughout the Guide. “Literacy in the everyday” focuses on literacy events 
and learning opportunities that are embedded in daily routines and family life. “Access 
to books” refers not only to the barriers experienced by families because of financial 
reasons, but includes those that exist due to culture, class, gender and educational 
background. Children’s books are a central feature, with emphasis on the conversations 
and interactions surrounding them, as well as strategies for choosing books and sharing 
them with children. 
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Theory & Practice

Pamela Nuttall Nason

Looking at Beliefs and Values

Conversations With Parents is designed to be flexible and responsive to family 
priorities and needs. We encourage the community practitioners to shape each program 
according to the needs and circumstances of their communities, to best help the families 
involved in accomplishing their hopes and dreams. In keeping with contemporary 
approaches to family literacy and community development we: 

• Honour diverse family circumstances, values and literacies.

• Recognize parents as children’s first and most influential teachers.

• Celebrate the family’s own everyday experiences and stories, and draw upon 
 resources in domestic and community contexts.

• Use what parents and children already know as a springboard to launch  
 them into other literate communities.

• Strengthen connections between community-based agencies to provide  
 for effective support and continuities in young children’s literacy  
 development.

Contemporary Theories of Literacy

The very meaning of literacy is changing. Literacy for the 21st Century is no 
longer just about reading print in books, but about multi-literacies: reading hypertext, 
icons, multiple screens, moving images and moving text on video games, computer 
screens, TV and film.

Literacy is a deeply embedded social practice: actions, relationships, thought, 
talk, viewing, reading and writing are all intertwined. Practitioners have to understand 
how particular families use particular literacies in their everyday lives, and build on that. 
Literacy skills and practices cannot just be laid onto people’s lives like a veneer.

All members of a literate society are literate, but they are literate in different 
ways. We reject deficit models that divide people into ‘literates’ and ‘illiterates’ by using 
pencil and paper tests. We recognize that every event in our lives is connected to, and 
by, print and multimedia texts. (Try thinking of any activity that isn’t.) We assert that 
everyone has different strengths upon which they can build. We acknowledge that 
we engage with different texts (written and multimedia) in different ways depending 
on gender, social class, religion, ethnicity, age, etc.
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In the 21st century 
‘literacy’ is replaced 
by ‘multi-literacies.’

Literacy is deeply 
embedded in the 
fabric of diverse, 
social lives. 
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Extensive book lists 
provide a wealth 
of suggested 
children’s books 
related to the 
workshop topics

Supplementary background 
pieces offer extra information 
and tips

Suggested resources 
and readings for further 
professional development 
and interest

The right column provides
background information,  
tips and suggestions for  
leading the workshop

The left column offers  
a series of prompt questions 
and activities for stimulating 
discussion

A list of materials  
is provided for  
each workshop

The workshops are 
colour coded by 
age group

Workshop titles

Workshop 
authors

Being literate is not just about reading words, but about “reading the world 
and the word” (Friere and Macedo). The skills of reading are always learned in a social 
context. The meaning, purpose and pleasure of talking, reading, writing, and viewing 
are learned through relating with others. Learners need to bring the texts of their lives 
(their accumulated experience and knowledge) to what they are reading or viewing, 
in order to understand, critique and challenge ‘the authority of texts.’

Community-based practitioners start with what each parent or guardian and child 
knows, not with what they don’t know. The familiar language and scripts of parents‘/
guardians’ and children’s everyday lives are central to the educative process.

Theory & Practice: Looking at Beliefs and Values cont.

The challenge 
for community 
literacy 
practitioners is 
to honour and 
enrich the lives 
of the families 
they serve.



Theory & Practice

Lynda Homer

Using This Guide

Organization of the Guide: Conversations With Parents is divided into six sections: 

Section 1: Introduction presents information on the purpose of the Guide, 
 the intended audience, the principles on which the Guide was  
 developed and a brief description of its contents.

Section 2: Theory and Practice provides an overview of the underlying theory, 
 information on how to organize, plan and conduct workshops,  
 sample templates, and tips for working with the community. You  
 may wish to begin by reading this section first. Understanding the  
 beliefs and values on which this Guide is based is important to  
 implementing the workshops.

Sections 3 - 5: Eight Workshop Outlines cover a range of literacy topics. Workshop 
 suggestions, background information, professional readings and a  
 list of books for children accompany each workshop outline. Workshop  
 topics are grouped according to child age range.

Section 6: Glossary and Notes on Authors

Workshops: Each workshop outline is divided into two columns. (See key on page 6)

Left Column: This column contains a series of possible conversation points 
(discussion topics) with accompanying questions and activities to stimulate discussion. It 
is organized under three main headings: Eliciting & Valuing Parent Knowledge, Conversing 
with Parents and Accessing Books. As the order of the headings suggests, parents’ 
knowledge is elicited and valued right from the start. Techniques such as Book Walks 
and Book Talks (see glossary) are used to raise questions, make connections with 
parents’ lives, and encourage them to engage in critical dialogue. The little books 
from the ECC UNB Books for Children and Families series are a central feature. The idea 
is for workshop leaders to choose from among the suggestions provided, keeping in 
mind the time frame and particular interests of the group.

Right Column: The right column provides background information, tips and 
suggestions for conducting the workshop. A list of professional readings is included 
for further reading on the topic. You may wish to keep this information handy to use 
as a reference during your workshop session.
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Theory & Practice

Lynda Homer

Planning and Conducting a Workshop

It may be helpful to keep in mind certain elements which we believe to be vital 
to delivering these sessions. Literacy workshops for parents of preschoolers should be 
implemented...

in collaboration  
with parents 

Along with practitioners, families 
are involved in planning the work-
shop sessions and shaping them 

according to their needs and 
interests.

in partnership 
with the community 

Seeking input, supporting  
and making connections  
with other community  

members and agencies 
 are essential to maximizing  

resources and building  
community capacity.

in response to  
local context

Sessions are  
customized 

to fit the  
particular  
situation.



Designing Your Workshop

1. Learn as much as you can about the parents and families you hope to reach.  
 What are their interests, priorities, hopes and dreams? With the parents involved,  
 decide upon the workshop topics, location and timeframe for your sessions.

2. Consider the particular interests and priorities of your parents and your time frame. For  
 instance, you may choose to offer one-hour sessions, or a longer three-hour  
 session.

3. Locate the corresponding workshop section(s) in the Guidebook. Read through  
 the workshop outline. Select from the series of conversation points, questions and  
 activities in the left hand columns or use them as a starting point for other  
 ideas.

4. Blend ideas and activities from the different workshop outlines provided.

5. Make notes and finalize your workshop outline.

6. Use the sample workshop templates on pages 12 & 13 as a guide.

Preparing For Your Workshop Day

1. Gather and arrange the necessary materials, equipment and books.

2. Be sure to inform the library of your book needs well before the date of your  
 workshop. Give at least 3 weeks advance notice.

3. Ensure that the room you have chosen for your session is inviting and  
 comfortable.

 • Arrange seats in a semi-circle so that parents can see one another and no one  
  is “at the head of the class.” 

 • Have soft music playing as parents arrive. 

 • Provide refreshments. 

 •   Set up a display of children’s books, mark-making & art work (if appropriate).

4. Be ready to greet parents warmly upon their arrival.

9
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Theory & Practice

Lynda Homer

Tips For Leading The Session

1. Set the stage by keeping your manner relaxed and informal. Thank everyone  
 for coming, briefly introduce the topic and yourself, emphasizing the mutuality  
 of learning. 

2.   Give parents an opportunity to introduce themselves.  (Example activity: Ask people  
 to introduce themselves to the person next to them and then each can introduce  
 the other.)

3.   Value and elicit parent’s knowledge by encouraging them to speak first. Use  
 parents’ examples and stories as a springboard into the literacy topic. 

4.   Strive to create an emotionally comfortable atmosphere where a wide range of  
 viewpoints are encouraged and respected. 

5.   Leave lots of time for parents to speak and think. Silence can be productive thinking  
 time.

6.   Encourage parents to raise questions, make comparisons, find connections, make  
 inferences and refine their thinking.

7.   Use your workshop plan as a guide but do not feel tied to it. Time spent on each  
 topic is not pre-set but depends on the group’s interest as well as the leader’s  
 judgment. What parents want to know or want to accomplish drives the agenda.

8.   Record parents’ responses on a flip chart or chalk board. This helps them to focus  
 on what is being said and to listen more carefully. It shows that you value everyone’s  
 contributions and also has the effect of slowing down the conversation. 

9.   Form smaller groups of 3 or 4 for discussion of specific topics.  Parents will then be  
 more comfortable to talk. Pairing more confident readers with those who are  
 less confident encourages mutual support and avoids putting people on the spot.

10. With your group, summarize the main discussion ideas at the end of the session.

11.  When possible, use the lists generated by the group as a handout. Have someone  
 appointed ahead of time to write the parents’ responses from the flip charts on a  
 sheet of paper. If a photocopier is available, make copies for everyone to take  
 home. Otherwise, you can make copies later and send them out as a follow up  
 to your session.

12.  Solicit feedback from your group. Find out what they liked and disliked and what  
 they might prefer to do differently next time. Ask parents what they learned from  
 the workshop and what other topics might interest them.

10



Remember . . .

• Be flexible. Your plan is not set in stone. Remain open to new possibilities that may  
 emerge during your session. 

• Use your workshop outline as a tool. If conversation is lagging, refer to the suggestions  
 and background information provided in the right hand column.

• Strive to use inclusive and familiar language rather than professional jargon.

• Take care not to dominate the discussion. Your role is to contribute to the conversation  
 together with everyone else. Parental and professional expertise can complement  
 each other and be mutually informing.

• The goal is to share the collective knowledge of the group, blending parental  
 knowledge with professional knowledge.

• Maintain a non-judgmental conversational tone. The intent is to exchange ideas  
 and share different perspectives rather than come up with a single best answer.  

• Be prepared to accommodate the diverse needs of the parents attending the workshop  
 (wheel chair accessibility, allergies, etc.).

Theory & Practice: Tips for Leading The Session cont.

Lynda Homer prepares 

for a workshop session.
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Theory & Practice

Sample Template for a 1 Hour & 15 Minute Workshop
Consult each workshop outline ahead of time for materials needed. 

Pre-Workshop Set-up
•  Arrive early to set up your room, at least 30 minutes before the workshop.   
•  Place the registration form on the table for participant sign in (if required).  
•  Have the nametags, pens, paper, and handout packages ready for pick up by participants.  
•  Check equipment.  
•  Ensure coffee/refreshments are ready and waiting.  
•  Have paper ready to record participants’ names and contact numbers if available.  
•  Arrange display of children’s books, mark-making and artwork.

Welcome & Introduction • 15 minutes
This is a time to welcome everyone and briefly mention the focus of the session. Introduce yourself and 
invite participants to introduce themselves to one another. Remember to emphasize the mutuality of 
learning and to set the stage by using a conversational tone. 

Eliciting and Valuing Parent Knowledge • 10 minutes
This is a time to value parents’ knowledge and honour what parents already do. See Conversation Point 
ONE in the left column of each workshop outline for starting questions or use as a springboard to create 
your own questions.  

Conversing With Parents • 20 minutes
This is a time to introduce new information and expand the discussion. The goal is to share the collective 
knowledge of the group, blending parental knowledge with professional knowledge. See the Conversa-
tion Points in the left column of the workshop outlines for questions and activities to stimulate discussion. 
Review the Background Information and Suggestions in the right hand column as well. 

Accessing Books • 20 minutes
This is a time to focus on children’s books. The idea is to look at specific attributes of the books, and 
share perspectives. Remember that we all bring our own individual experience and knowledge to our 
readings. See the “Accessing Books” sections in the workshop outlines for suggestions about engaging 
parents with picture books. 

Closing • 10 minutes
•  Summarize main ideas with the group and ask for feedback.  
•  Review and refine list of participants’ responses from flip chart.     
•  Whenever possible, have someone appointed in advance to record flip chart  
 lists on paper and make copies for parents to take home.  
•  Ask for feedback in order to informally evaluate the session.  
•  Thank everyone for their participation and acknowledge all those who helped out, including  
 community partners. Let parents know how to contact you in the future.  
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Theory & Practice 

Sample Template for a 3 Hour Workshop
Consult each workshop outline ahead of time for materials needed.

Pre-Workshop Set-up
•  Arrive early to set up your room, at least 30 minutes before the workshop.    
•  Place the registration form on the table for participant sign in (if required).  
•  Have the nametags, pens, paper, and handout packages ready for pick up by participants.  
•  Check equipment.  
•  Ensure coffee/refreshments are ready and waiting.  
•  Have paper ready to record participants’ names and contact numbers if available.  
•  Arrange display of children’s books, mark-making and artwork.

Welcome & Introduction • 20 minutes
This is a time to welcome everyone and briefly mention the focus of the session.  Introduce yourself and 
invite participants to introduce themselves to one another.  Remember to emphasize the mutuality of 
learning and to set the stage by using a conversational tone. 

Eliciting and Valuing Parent Knowledge • 20 minutes
This is a time to value parents’ knowledge and honour what parents already do. See Conversation Point 
ONE in the left column of each workshop outline for starting questions or use as a springboard to create  
your own questions.  

Conversing With Parents • 30 minutes
This is a time to introduce new information and expand the discussion. The goal is to share the collective 
knowledge of the group, blending parental knowledge with professional knowledge. See the Conversa-
tion Points in the left column of the workshop outlines for questions and activities to stimulate discussion. 
Review the Background Information and Suggestions in the right hand column as well. 

Nutrition Break • 15 minutes

Accessing Books • 30 minutes
This is a time to focus on children’s books.  The idea is to look at specific attributes of the books and 
share perspectives. In this timeframe, you will have amply time to divide into small groups for a BOOK 
TALK. This enables parents to look closely at a wide range of books and critique them. See the “Accessing 
Books” sections in the workshop outlines for suggestions about engaging parents with picture books. 
Hands-On Activity • 45 minutes
This is a time for parents to try their hand at creating items such as homemade games or personal books 
for sharing with children at home. See workshop outlines for suggestions. 

Closing • 20 minutes
•  Summarize main ideas with the group and ask for feedback.   
•  Review and refine list of participants’ responses from flip chart.     
•  Whenever possible, have someone appointed in advance to record flip chart lists on paper and make  
 copies for parents to take home.  
•  Ask for feedback in order to informally evaluate the session.  
•  Thank everyone for their participation and acknowledge all those who helped out, including partners.  
•  Let them know how to contact you in the future. 

13
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Theory & Practice: Tips for Leading The Session cont.

     Workshop Planning Checklist 

TOPIC:  ______________________________________________________________________________ 

Date:  ____________________________________    Time:   _________________________________   

Location:  ___________________________________________________________________________

___ audio visual equipment

___ children’s books

___ samples of children’s mark making

___ samples of children’s art

___ camera

___ certificates

___ decorations 

___ prizes 

___ gifts for presenters/host 

___ icebreaker ideas/materials

___ important phone numbers list

___ posters/flyers/invitations to parents

___ media release & contact numbers

___ music

___ name tags (prepared & blank ones)

___ overheads for workshop 

___ overheads (blank)

___ refreshments

___ room set-up arrangements

___ signs

___ envelopes (blank)

___ extension cord

___ markers

___ paper

___ pens & pencils

___ push pins

___ scissors

___ stapler

___ sticky tack

___ string

___ tape

___ old catalogues, magazines

___ used greeting cards

___ yarn

___ hole punch

___ thank you cards

___ other: ________________________________ 

  _____________________________________ 

  _____________________________________ 

  _____________________________________ 

  ____________________________________
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The key to successfully delivering the Conversations With Parents workshops is knowing 
your community and accessing the many resources and assets your community has 
to offer. 

Parents and families are key partners in Conversations With Parents. However, reaching 
parents of preschool children in order to have them participate in workshops may seem 
like the greatest challenge. There are many ways to get the word out. Make sure you 
utilize community partners and their networks, and make personal contacts.

A flyer in the local service club newsletter or an invitation extended throughout the 
local day care center will reach a wide range of parents with preschool children. In 
some cases, however, reaching a specific audience may require a special partnership. 
For instance, the local early intervention worker could extend an invitation to hard-
to-reach families. Another effective way to reach specific audiences is by building 
relationships. You can do this by attending community events and talking about 
an upcoming workshop or, as one community literacy worker discovered, the local 
laundromat may be a great place to meet parents who will not respond to flyers or 
posters. Talking directly with parents prior to the workshop provides an opportunity 
to discover what they want to know about preschool literacy and how best to respond 
to their needs.

There are many potential community partners who may wish to support Conversations 
With Parents.

• Libraries  • Early Childhood Educators • Early Intervention Workers

• Schools  • Medical Professionals  • Service Clubs

• Media Partners  • Literacy Groups  • Family Resource Centres

Role of partners:

 • Libraries are key to accessing books.  
  • Service clubs might provide free space or donations for food and materials.  
  • Media partners might help inform the public.  
 • Literacy groups and others might assist in reaching parents.  
 • Medical professionals might help reach your target group.

Draw from your own experience in your community to extend these lists.

Theory & Practice

Jan Greer Langley

Taking the Project to the Community
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Theory & Practice:

Taking the Project to the Community cont.

Details:

Time Conversations With Parents is set up so that you can deliver a number of 
 workshops on one theme, or one workshop on varying themes. Decide the  
 best time to deliver the workshop, taking into consideration the intended  
 audience and availability of space, volunteers and library materials.

Space The workshops can be held in a community center, church hall, service club, 
 or other location. Choose a friendly space that is comfortable and that  
 adequately meets the needs of the participants.

Costs Costs may include materials, refreshments, rent or books.

Materials Workshop facilitators may want to develop materials to hand out at 
 the workshop, such as book lists or recipes. Materials should match the  
 theme or topic of the workshop. 

Success Some groups might gauge the success of their workshop by attendance. 
 Others might gauge it through a self-evaluation or evaluation through  
 dialogue with the participants.

Remember, the Literacy Coalition of New Brunswick is a partner and will assist you in the 
planning and delivery of Conversations With Parents workshops in your community.

Choosing appropriate books 

is an important part of  

preparing for a workshop.
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Beginning with Babies 
A Series of Possibilities Lynda Homer

Birth to Five: Mainly Babies 19

Supporting Literacy Development in Everyday Life
Materials: Copies of Baby and Mommy Go Walking (Homer & Bogart, 2002).  One for the workshop leader and a sufficient 
 number for participants to follow along, either individually or in pairs. Flip chart paper and markers, masking tape.  
 A variety of other books for babies and toddlers on display.  (See book list at the end.)

Fostering baby’s language and literacy development:   
The questions in the opposite column are intended as conversation 
starters. The idea is to elicit parents’ knowledge and have parents 
speak first. 

• Record parents’ responses.

• Remain flexible and build on the interests and ideas arising from 
your particular group.

• Review the list with the group, encourage discussion, questions 
and comments. Accept all answers.

• You may wish to use the list to develop a handout for parents. 

(See chart on page 22 for possible responses or additions.)

Babies love hearing their parents’ voices. We know that at birth, 
babies can recognize their mother’s voice and distinguish it from 
all others. From the moment they are born, babies are capable of 
communicating with us through sounds and gestures.

When we talk to our babies and respond to their coos, gurgles and 
smiles, we show that what they are communicating has meaning 
and that it is important to us.

Suggestions for Practitioners

Background Information

Conversation Point ONE 

Begin by considering how our babies communicate with us 
and in turn, how we communicate with them. 

Think about a specific example of communicating with your 
baby. What time of day is it? What are you doing and say-
ing? How is your baby responding—body language, facial 
expression, vocalizing? How do you think it feels for your 
baby? How does it feel for you?

As a parent, what do you do to foster your baby’s language 
and literacy development?           

Eliciting and Valuing  
Parent Knowledge 

Mom, Amanda, and ten-month-old 

Olivia sharing a conversation. 



Conversation Point TWO  
Babies and Television

Which TV programs does your child watch? 

Which TV programs do you watch? 

What do children learn from watching TV? 

What don’t they learn? 

What is your reaction to the following statement released by 
the American Academy of Pediatrics? 

Conversation Point THREE  

Introduce Baby & Mommy Go Walking: (Refer to “Notes 
to Parents” in back of the book.) 

As a group, read the story out loud for pleasure. Look at the 
different reasons for speaking and the types of language 
usage shown in Baby & Mommy Go Walking.

Beginning with Babies A Series of Possibilities

Birth to Five: Mainly Babies20

Conversing with Parents

Children under 2 years old should not watch 
television, older children should not have 
television sets in their bedrooms and pedia-
tricians should have parents fill out a ‘media 
history’, along with a medical history. 

Mifflin, Lawrie. Pediatricians Zap Media. (2003)

Babies and Television

To start discussion, or as a follow-up to discussion, read the quote 
in the box on the left from Lawrie Mifflin’s Pediatricians Zap Media 
and invite parents’ reaction. 

Points to reiterate: 

• Infants and toddlers are often around when adults or older children  
 are  watching TV. 

• Many parents say that TV watching is a concern; however, they  
 may not think it is realistic to say no TV watching ever.  

• When parents actively watch children’s television programs along  
 with their child, it may be a way of having fun together and  
 maximizing children’s learning. 

• Research indicates that it is important to monitor and limit children’s  
 television viewing. 

Language is embedded in everything we do throughout the day. 
Therefore everyday routines, or shared experiences such as going 
for a walk, can be a rich source for oral language and overall literacy 
development.

Here are some examples of language usage shown in Baby & Mommy 
Go Walking (Remember to give parents a chance to speak first): 

•  Mother and baby walking along commenting on sights and  
 sounds.

• Reading the world/naming the world.  

• Examining a beetle on the ground and shadows of leaves. 

• Parenting/Language of redirecting “Flowers for baby, but not  
 to eat.”  

• Anticipation questioning:”Where’s the big dog that we can’t wait  
 to see?”

• Mother providing reassurance when the dog barks: “What do you  
 say when things are frightening?” 

• Settling down at bedtime with a night-time lullaby.   

Suggestions for Practitioners

Background Information

Accessing Books
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Conversation Point FOUR

In pairs, have participants read the story again. 

Remember to pay attention to the images as well as the text. 
The pictures add to the story. 

This time consider: 

What are the different purposes for speaking depicted in this 
book? 

What different types of language usage are depicted? 

Conversation Point FIVE 

Discuss in groups of three or four, and share ideas with larger 
group. 

How could this book be used with a baby or toddler?

Conversation Point SIX  
Using Books With Babies and Toddlers

How early did you begin reading to your baby? 

How did your baby respond?  

Books provide vital one-on-one time for baby and you. The 
comforting sound of your voice and the warmth of your body 
will help your baby to associate books with pleasure.

What criteria would you use for choosing books for babies?

Accessing Books

Using Baby and Mommy Go Walking with a baby or 
toddler:

Possible responses: 

•  Read the book through, letting the baby enjoy the rhythm of your  
 words and the sound of your voice. 

•  On pages with a single picture, point the picture out to your  
 baby as you say the word. 

•  Use the pages with full pictures as a source of conversation.

  

It is never too early to begin reading books to babies. In the begin-
ning you can read anything since very young babies will focus more 
on the parent’s or caregiver’s voice than on the pictures. Reading 
provides variety to the language that the baby hears, since adults 
tend to limit their vocabulary when talking directly to a baby. 

As babies begin focussing on pictures they will enjoy books with 
simple illustrations and minimal text. In time, babies’ interest in 
the physical properties of the book broadens to include the subject 
matter.

Criteria for Choosing Books for Infants and Toddlers: 

•  The book is a match for the baby and the situation.

•  You love the book - it appeals to you.

•  The book is repetitive and invites children to participate.

•  Language and sentence structure has rhythmical or  
 musical quality.

•  It contains relevant subject matter.

•  It is well constructed and safe.

•  It has artistic merit.  

 From Books for Babies:Connecting Warmth,  
 Well Being and Books (Lynda Homer, 1999). 

Suggestions for Practitioners

Background Information
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Books for Babies
How Parents Support  Babies’  
Language and Literacy Development

There is a wide range of books for 
infants and toddlers to choose from. 
(See list of suggested books on next 
two pages) These include: 

 • Board Books 

 • Cloth or vinyl books

 • Touch and smell books

 • Point and say books

 • Alphabet books

 • Counting books 

 • Wordless books 

 • Simple themes and stories  

Butler, Dorothy (1998). Babies Need Books.  

Homer, Lynda (2001). Books for Babies, Connecting 
 Warmth, Well Being and Books Website:  http:/www.
 unbf/education/ecc/plc (PDF file).

Purcell, Tom (2003). On Babies and Television.   

Mifflin, Lawrie (1999). “Pediatricians Zap Media”. Article 
 originally published on Adbusters at: http://adbusters.
 org/campaigns/tvturnoff/toolbox/pediatricians.html

Professional References:

• Talking freely to baby

• Talking out loud about what  
 you are doing or thinking

• Reciting nursery rhymes or  
 other verses with rhythm

• Reading to baby

• Providing baby with books

• Playing body parts games

• Playing peek-a boo; action games

• Being attentive to the sounds that baby makes  
 and repeating them

• Playing with sounds and having baby imitate 

• Supplying language and building on what baby says. 
 (i.e., Baby says “ju ju.” Mother says, “Yes, I like  
 orange juice too. We’ll have to get some more  
 when we are at the grocery store.”)

• Sharing varied experiences and talking in a way  
 that gives meaning to the events and things in the  
 child’s environment

• Naming the world

• Naming and pointing to familiar objects i.e., “shoes”

• Singing, playing music or using video tapes, radio  
 or television for music with baby

Jessica and two-year-old Ethan 
love reading together!

http://www.unbf.ca/education/ecc/plc/
http://www.unbf.ca/education/ecc/plc/
http://adbusters.org/campaigns/tvturnoff/toolbox/pediatricians.html
http://adbusters.org/campaigns/tvturnoff/toolbox/pediatricians.html
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Ahlberg, Janet and Allan (1986). Peepo!  Puffin Books, Har-
mondsworth, London. 

Alexander, Martha (1979). When the New Baby Comes, I’m 
Moving Out. Dial Press, New York. 

Aliki (1968). Hush Little Baby: A Folk Lullaby. Prentice-Hall, 
Englewood Cliffs, NJ. 

Aliki (1987). Welcome, Little Baby. Greenwillow Books, New 
York. 

Anholt, Catherine (1991). Aren’t You Lucky. Joy Street Books, 
Boston. 

Anno, Mitsumasa (1977). Anno’s Counting Book. Thomas Y. 
Crowell Company, New York. 

Baby Farm Animals. Illustrated by Irma Wilde (1986). Putnam 
Publishers Group, New York.

Bang, Molly (1983). Ten, Nine, Eight. Greenwillow Books, New 
York.

Bayley, Nicola (1981). Nicola Bayley‘s Book of Nursery Rhymes. 
Puffin, Harmondsworth, London.  

Briggs, Raymond (1966). The Mother Goose Treasury. Coward-
McCann, New York. 

Brooke, L. Leslie (1923). Ring O’ Rosies. A Nursery Rhyme Pic-
ture Book. Frederick Warne & Company Ltd., London.

Brown, Margaret Wise (1947). Goodnight Moon. Harper & 
Row, New York. 

Bruna, Dick (1968). I Can Count. Methuen Children’s Books, 
London. 

Bruna, Dick (1973). I Can Count More. Methuen Children’s 
Books, London. 

Bruna, Dick (1977). I Can Dress Myself. Methuen Children’s 
Books, New York. 

Bruna, Dick (1985). B is For Bear. Methuen Children’s Books, 
London. 

Burningham, John (1994). The Blanket. Candlewick Press, 
Cambridge, Mass. 

Carle, Eric (1982). 1 2 3 To the Zoo. Philomel Books, New York. 

Chorao, K. (1977). The Baby’s Lap Book. Dutton, New York. 

Emerson, Sally. Illustrated by Moira and Colin McLean (1988). 
The Nursery Treasury: a collection of Baby Games, Rhymes and 
Lullabies. Doubleday, New York. 

Fiddle-I-Fee: A Farmyard Song for the Very Young. Illustrated by 
Melissa Sweet (1992). Little, Brown and Company, Boston. 

Frasier, Debra (1991). On the Day You Were Born. Harcourt 
Brace Jovanovich, Publishers, San Diego. 

Fujikawa, Gyo (1963). Baby Animals. Putnam Publishing 
Group, McLaughlin, New York.

Fujikawa, Gyo (1975). Let’s Eat. Grosset & Dunlap, New York. 

Fujikawa, Gyo (1975). Sleepy Time. Grosset & Dunlap, New 
York. 

Gag, Wanda (1971). The ABC Bunny. Coward, McCann & 
Geoghegan, New York. 

Galdone, Paul (1970). The Three Little Pigs. Seabury Press, 
New York. 

Galdone, Paul (1975). The Gingerbread Boy. Seabury Press, 
New York. 

Harrop, Beatrice (Editor). Illustrated by Francis Frank and 
Bernard Cheese (1983). Sing Hey Diddle Diddle. A & C Black, 
London. 

Hawksley, Gerald (1990). Kitten. Frog. Puppy. Duck. (4 titles) 
Vanwell, St. Catharines, Ontario. 

Henderson, Kathy. Photographs by Anthea Sieveking (1989). 
The Babies Book of Babies. Dial Books for Young Readers, New 
York. 

Hill, Eric (1980). Where is Spot. Putnam, New York. 

Hill, Eric (1984). Spot’s Toys. Putnam, New York.

Hill, Eric (1984). Spot Goes Splash. Putnam, New York.

Hill, Eric (1984). Spot’s Friends. Putnam, New York. 

Hill, Eric (1985). Spot at the Farm. Venture Publishing Ltd., 
London. 

Hoban, Tana (1976). Big Ones Little Ones. Greenwillow Books, 
New York. 

Hutchins, Pat (1973). Changes, Changes. Collier, New York. 

Hutchins, Pat (1987). Rosie’s Walk. Scholastic, New York. 

Jonas, Ann (1983). When You Were a Baby. Greenwillow, New 
York. 

Keats, Ezra Jack (1978). The Snowy Day. Puffin Books, New 
York.

Supporting Literacy Development in Everyday Life
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Kerr, Judith (1984). Mog and Me. Harper Collins, London. 

Kerr, Judith (1985). Mog’s Family of Cats. Harper Collins, 
London. 

Krauss, R. Illustrated by Crokett Johnson pseud. (1945). The 
Carrot Seed. Scholastic Inc., New York. 

Kunhardt, Dorothy (1984). Pat the Bunny. Western Publishing, 
Racine, Wis. 

Lear, Edward (1997). The Owl and the Pussycat. Candlewick 
Press, Cambridge, Mass.

Lobel, Arnold (1986). The Random House Book of Mother 
Goose. Random House, New York. 

Maclean, Moira and Colin. Illustrated by Sally Emerson 
(1995). The Kingfisher Nursery Songbook: With Easy Music to 
Play for Piano and Guitar. Larousse, Kingfisher, Chambers Inc., 
New York. 

Martin, Bill Jr. Illustrated by Eric Carle (1970). Brown Bear, 
Brown Bear. Holt, Rinehart and Winston of Canada Ltd., 
Toronto. 

Mayer, Mercer (1967). A Boy, a Dog and a Frog. The Dial Press, 
New York. 

Mayer, Mercer (1974). Frog Goes to Dinner. The Dial Press, 
New York. 

McCully, Emily Arnold (1988). New Baby. Harper & Row, New 
York. 

Opie, Iona (Editor). Illustrated by Rosemary Wells (1996). My 
Very First Mother Goose. Candlewick Press, Cambridge, Mass. 

Opie, Iona and Peter. Illustrated by Joan Hassall (1979). The 
Oxford Nursery Rhyme Book. Oxford University Press, London. 

Ormerod, Jan (1983). Sunshine. Puffin Books, Harmond-
sworth, England. 

Ormerod, Jan (1983). Moonlight. Puffin Books, Harmond-
sworth, England. 

Ormerod, Jan (1984). 101 Things to Do With a Baby. Lothrop, 
Lee & Shepard, New York. 

Oxenbury, Helen (1968). Numbers of Things. Franklin Watts, 
New York. 

Oxenbury, Helen (1981). Playing. Working. Dressing. Family. 
Friends. (5 titles) Simon & Schuster, New York. 

 

Oxenbury, Helen (1983). Helen Oxenbury’s ABC . Lacorte Press, 
New York. 

Pienkowski, Jan (1983). Numbers. Puffin Books, Harmond-
sworth, England. 

Potter, Beatrix (1984). Beatrix Potter’s Nursery Rhyme Book. 
Warne, London.

The Red Mother Goose. Illustrated by Blanche Fisher Wright 
(1982). Rand McNally & Co., Chicago.Reid, Barbara (1991). 
Zoe’s Snowy Day. Harper Collins, Toronto. 

Shiego, Watanabe. Illustrated by Yasuo Ohtomo (1980). How 
Do I Put It On?: Getting Dressed. Philomen Brooks, New York. 

Teddy Bear, Teddy Bear: A Classic Action Rhyme. Illustrated by 
Michael Hague (1997). Morrow, New York. 

Tucker, Sian (1991-1998). At Home. Going Out. My Clothes. 
Colours. (Series of 27 books). Simon and Schuster Children’s 
Book, Old Tappen, New Jersey. 

Vulliamy, Clara (1994). Boo Baby Boo. Candlewick Press, Cam-
bridge, Mass, 

Vulliamy, Clara (1994). Bang and Shout. Candlewick Press, 
Cambridge, Mass. 

Vulliamy, Clara (1994). Blue Hat Red Coat. Candlewick Press, 
Cambridge, Mass.  

The Wheels On the Bus, an adaptation of the traditional song. 
Illustrated by Maryann Kovalski (1987). Kids Can Press, 
Toronto. 

Wildsmith, Brian (1963). Brian Wildsmith’s ABC. Franklin 
Watts, Inc., New York. 

William, Sarah. Illustrated by Ian Beck (1983). Round and 
Round the Garden. Oxford University Press, Oxford.

FROM:

Books for Babies  (1999) 
Connecting Warmth, Well Being and Books

By Lynda Homer 

The Early Childhood Centre 
University of New Brunswick 
Faculty of Education 
P.O. Box 4400 
Fredericton, New Brunswick 
E3B 5A3
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Conversation Point ONE 

Music is all around us. Begin by thinking together of places 
where music is a part of our lives. 

Where is the music in your everyday life? 

 •  Radio, CDs, Tapes, TV.

How do you interact with that music? 

How does music affect the way you feel? 

 •  Rhythm and feelings 

 •  Music that soothes; music that excites 

 •  Lullabies and love songs, marches,   
  carols and campfire songs 

Conversation Point TWO  
Where’s the Literacy in This? 

Engage parents in a discussion about the songs they might 
share with their children. 

Prompts for use with parents: 

What is an appropriate song? 

 • Your songs, their songs, our songs 

 • Which of these songs do you share   
  with your children?

Eliciting and Valuing  
Parent Knowledge

Cadence and Creative Expression

Materials: Chart paper, markers, tape, a selection of children’s books which are songs (see bibliography), access to glue, 
scissors, paper and magazines, copies of Singing and Dancing (Hunt & Hooper, 2002) for each participant.

Music and rhythm fill our world. Parents may need a few examples 
to jog their minds: 

• the clock radio in the morning   
• the car radio on our way to and from work   
• the background music in the mall   
• the jingles on TV while we are making supper   
• the musical score for our favourite movie   
• the birds at dawn   
• the measured crunch as we walk through snow   
• the swish of the washing machine   
• the steady beat of the rain on the roof    
• windshield wipers   
• rocking chairs

This music and rhythm can soothe, excite, delight, enrage, or sadden 
us. In turn, it can help us express or change how we feel. 

From putting on some quiet music to help us relax to singing a power-
ful protest song, we use music and movement to communicate.   

Thinking about how this works in our lives helps us to understand 
and use music and movement with our children.

Appropriate songs really depend upon the singers and their context.  

Songs come from a variety of sources. Encourage and welcome all 
suggestions:

• Popular tunes  
• Commercials   
• Remembered songs from childhood   
• Skipping rhymes and chants   
• Sunday School    
• Library story hour   

Background Information

Suggestions for PractitionersConversing with Parents
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Conversation Point THREE  
Engaging Children: Oral Language Development 
Through Daily Routine and Repetition   

Possible examples of activities that may be expanded and 
shaped by the group. 

•  Moving with your child to music. 

•  Singing the same song each bathtime so that your child 
 can begin to join you. 

•  Changing the lyrics of a song to use your child’s name  
 (Rock-a-bye Megan, in the  tree top). 

•  Inventing new rhymes (Down By the Bay). 

•  Reading books that are songs — see bibliography .

•  Making personal song books by taking a favourite  
 song and illustrating it with family photos or magazine  
 pictures. 

Conversation Point FOUR  
Book Walk: Connecting Text with the World

Read Singing and Dancing. 

Re-read, this time thinking of songs, jingles, popular songs, 
songs your mother taught you, that fit the emotions of the 
text. This is called a “Book Walk.” 

•  Morning songs  •  Happy songs 

•  Angry songs   •  Play time songs

•  Bathtub songs  •  Sleepy songs 

Create a communal list of suggested songs. 

 

Conversing with Parents

Engaging children in singing and moving to music is usually not 
difficult. Even very small infants sing sounds and move repetitively. 
Many children make up their own songs, singing about what they 
are doing at the moment.   

Children also are quick to learn songs that are echo songs, like “Down 
By the Bay,” where a leader sings a line and the child repeats it. They 
love to hear their name in a song too, “There was a family had a boy 
and Peter was his name-o”.

Finding new songs together or making them up can be fun. Sunday 
School or the public library story hour are also great sources for new 
songs.   

Some songs with prescribed movements, like “The Hokey Pokey” or  
“Teddy Bear Teddy Bear,”  will need to be modelled, but most children 
are happy to move with the beat creating their own dance steps.

Book Walk – a way of connecting text with the world.  

There are definitely some old favourites that seem to be sung by many 
families, like “You Are My Sunshine,” or “Rock-a-bye Baby.” Once you 
initiate a discussion about singing and dancing, parents will begin to 
recall songs from their childhood or share ones they use now. 

There are also many children’s books that are illustrated versions of 
songs. Local libraries can help parents find them. (We also provide 
a bibliography.)

Singing develops oral language and lays a foundation for learning to 
read. Language patterns gain meaning with each repetition.

As a song becomes an old favourite, a child gains a sense of rhyme and 
syntax - how we order words. These are important skills for learning to 
read.  Songs help to create a routine. 

When mom starts singing  “Whistle While You Work,” you know it’s 
time to pick up your toys. Order and predictability help to give children 
a sense of well being.

Background Information

Accessing Books Suggestions for Practioners
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KID CULTURE

Aardema, Verna. Illustrated by Jerry Pinky (1978). Ji- Nongo-
Nongo Means Riddles. Four Winds Press, New York. 

Borden, Daryl (l983). Yeah, I’m a Little Kid. Annick Press, 
Toronto. 

Brown, Marice C. (1979). Amen, Brother Ben. A Mississippi 
Collection of Children’s Rhymes. University Press of Mississippi, 
Mississippi. 

Delamar, Gloria T. (1983). Children’s Counting-Out Rhgmes, 
Fingerplays, Jump-Rope and Bounce-Ball Chants and Other 
Rhymes: a Comprehensive English-language Reference. McFar-
land and Company, Inc., Publishers, Jefferson, NC. 

Paterson, A.B. Illustrated by Digby Desmond (1970). Waltz-
ing Matilda. Fontana Picture Lions, Australia. 

Drake, Jane (1990). Kids’ Campfire Book. Kids Can Press, 
Toronto. 

Drake, Jane (1993). Kids’ Cottage Book. Kids Can Press, 
Toronto. 

Eagle, Kin. Illustrated by Rob Gilbert (1997). It’s Raining, It’s 
Pouring. Whispering Coyote Press, Dallas. 

Eagle, Kin. Illustrated by Rob Gilbert (1998). Hey, Diddle, 
Dilddle. Whispering Coyote Press, Dallas. 

Fowke, Edith F. (1988). Red Rover, Red Rover: Children’s Games 
Played in Canada. Doubleday, Toronto. 

Gill, Jim. Illustrated by Susie Signorino-Richards (2001). May 
There Always be Sunshine. Jim Gill Books, Illinois. 

Gryski, Camilla (1995). Lets Play: Traditional Games of Child-
hood. Kids Can Press, Toronto. 

Hale, Sara Joseph. Illustrated by Tomie dePaola (1984). Mary 
Had a Little Lamb. Holiday House, New York. 

Hort, Lenny. Illustrated by Brian G. Karas (2000). The Seals on 
the Bus. Scholastic Inc., New York. 

Keats, Ezra Jack (1968). The Little Drummer Boy. Collier Books, 
New York.

Kovalski, Maryann (1987). The Wheels on the Bus. Kids Can 
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Kovalski, Maryann (1988). Jingle Bells. Kids Can Press Ltd., 
Toronto. 

Kovalski, Maryann (1992). Take Me Out to the Ball Game. 
North Winds Press, Richmond Hill. 

Langstaff, John. Illustrated by Feodor Rojankovsky (1955). 
Frog Went a-Courtin’. Harcourt, Brace and Company, New 
York. 

Maguire, Jack (1990). Hopscotch, Hangman, and Hot Potato 
and Ha Ha. Simon & Schuster, New York. 

Raffi. Illustrated by True Kelley (1996). Spider on the Floor. 
Crown Publishers, Inc., New York. 

Raffi. Illustrated by Nadine Bernard Westcott (1987). Down by 
the Bay. Crown Publishers, Inc., New York. 

Raffi. Illustrated by Jose Aruego and Ariane Dewey (1989). 
Five Little Ducks. Crown Publishers, Inc., New York. 

Rounds, Glen (1989). Old MacDonlad Had a Farm. 
Holiday House, New York. 

Spier, Peter (1967). London Bridge Is Falling Down! The Mother 
Goose Library. Doubleday & Company, New York. 

Spier, Peter (1961). The Fox Went Out on a Chilly Night. 
Doubleday & Company, New York. 

Spier, Peter (1970). The Erie Canal. Doubleday & Company, 
New York. 

Trapani, Iza (1994). Twinkle, Twinkle, Little Star. Whispering 
Coyote Press Inc., Dallas.

Trapani, Iza (1993). The Itsy Bitsy Spider. Whispering Coyote 
Press Inc., Dallas.

Trapani, Iza (1996). I’m a Little Teapot. Whispering Coyote 
Press Inc., Dallas.

Westcott, Nadine Bernard (1980). I Know an Old Lady Who 
Swallowed a Fly. Little, Brown and Company, Toronto. 

Winter, Jeanette (1984). Hush Little Baby. Pantheon Books, 
New York. 

Withers, Carl. Illustrated by Elizabeth Ripley (1946). Eenie, 
Meenie, Minie, Mo and other Counting-Out Rhymes. Dover 
Publications, Inc., New York. 

Worstell, Emma Victor. Illustrated by Sheila Greenwood 
(1961). Jump the Rope Jinglers. MacMillian Publishing Com-
pany, Toronto. 

Zemach, Margot (1976). Hush, Little Baby. E.P Dutton & Co., 
Inc., New York. 
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FROM:

Singing and Dancing (1999) 
Cadence and Creative Expression

By Anne Hunt

Updated: March, 2004 
The Early Childhood Centre 
University of New Brunswick 
Faculty of Education 
P.O. Box 4400 
Fredericton, New Brunswick 
E3B 5A3

Cadence and Creative Expression
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Fly. Child’s Play Ltd., England. 

Barracca, Debra (1990). The Adventures of Taxi Dog. Dial 
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Booth, David (editor) (1989). ‘Til all the Stars have Fallen: 
Canadian Poems for Children. Kids Can Press, Toronto. 

Booth, David. Illustrated by Maryann Kovalski (1993). Doctor 
Knickerbocker and Other Rhymes. Kids Can Press, Toronto.
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Conversation Point ONE  

• Can you remember what you played at as a child?  

• What pleasures and problems do you recall? 

• Where’s the literacy in that? 

• What kinds of things does your child play at?

• How are you involved? 

• What do you do? 

• What part do you play? 

Eliciting and Valuing  
Parent Knowledge

You may wish to introduce the topic of play with a general statement 
about the value and pleasure of play—such as the one below. Alterna-
tively you might draw on these points throughout your session.

• Play empowers children to use language on their own terms and in  
 their own ways.

• Play infuses language with pleasure: 

 – The pleasure of feeling new sounds, words, phrases, songs and  
 chants roll off the tongue 

 – The pleasure of using words, gestures and symbols to create   
 imaginary worlds 

 – The pleasure of drawing others into those imaginary worlds with  
 a simple invitation: ”Pretend I’m the mommy, right? And you be  
 the baby. Right?...”

 – The pleasure of acting, as the social psychologist Vygotsky said,  
 ‘a head taller than themselves’, being just a little more competent and  
 powerful than they are in ordinary life. 

Adults support play in many ways:

There are considerable social and cultural differences in the ways 
adults engage with children’s play. 

Practitioners must preserve openness to diversity. Emphasize that 
there are no ‘right ways’ for adults to behave. It is the differences 
and the reasons for those differences that are interesting to share, 
and educative in that they open up new possibilities for parents 
to consider.

Adults may:  

• Remain relatively uninvolved.    
• Play along

Some Ideas:

• Take turns, and encourage the child to do it again.    
• Take on a role and enter the pretend world.  
• Expand and extend on the child’s ideas.  
• Help child to accomplish their own plans.  
• Provide props and toys for pretending.

Suggestions for Practitioners

Transforming the Self, Transforming the World

Materials: Overhead projector and overheads to show examples of children’s writing at play, toy advertisement pages from 
the Sears or Toys R Us catalogue, handout.
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Conversation Point TWO  
Conversations about Gendered Play

• What are the differences between boys’ and girls’ play? 

• Flyers & Catalogues: Are they divided into boy toys and  
 girl toys?     
 – What do you think about this sort of promotion?   
 – Would you buy this (girl’s toy) for a boy?   

• Should we just ‘go along’ with  them, or try to change the way  
 in which play is gendered? 

Conversation Point THREE  
Sharing Information About How Different Sorts of Play 
Help Develop Different Sorts of Language and Literacy 
Knowledge and Skills

See Pages 1 to 6 of Cultivating Language and Literate Play  
(Nason and Hunt, 1999). http:/www.unbf/education/ecc/plc  
(PDF file). Using this information as a guide, give a brief 
description and an example of each kind of play. 

• Playing with sounds- developing phonological awareness. 

• Taking on a role- trying out the language of power. 

• Deciding who’ll play what- the language of negotiation and  
 decision making.

• Transforming the world with words - the language of  
 elaboration and possibility. 

• Inventing stories in action- story structure and grammar. 

• Literate play- reading and writing in role. 

• Connecting the scripts of play with books – exploring literary  
 language.  

Conversation Point FOUR  
View Video of Practice and/or Socio-dramatic Play

Create your own video tape of children engaging in this type 
of play or borrow from the library. One possibility is the video, 
Linking Literacy and Play (Charles Marsh, 1995), which is 
available from the Harriet Irving Library,UNB Fredericton.  

• Focus on the children: What are they learning? 

• Focus on the adults:  What are they teaching? 

• Focus on the environment:  What is this enabling?  

Think about how you might change this picture or add to the 
script to help the child develop language or literacy?

Conversing with Parents

Boy play, girl play 

Some prompts to start, or additional ideas to discuss: 

• How does play reflect the gendered roles children see  
 around them? 

• Have you noticed the influence of TV on your children’s  
 choice of toys? 

• Does play with action figures such as Spiderman count  
 as doll play? How is it the same as playing with baby dolls  
 or Barbie? How is it different? 

• What about violence in play? Is this gendered? 

Invite parents to help make a list of toys that would be equally sat-
isfying to girls and boys. Discuss the advantages and disadvantages 
of purchasing such toys.

The idea is to create a ‘recognition scene’ where parents can say, 
‘Yes, I’ve seen my child playing that.’ Or ‘I remember doing that as 
a child.’  Or ‘We play that with our child/ren.’ Thus you provide a 
framework that enables parents to understand their own familiar 
experience in a new light — i.e., in relation to the development of 
a particular aspect of language and literacy learning.  

As they listen to each other’s examples, parents will gain a broader 
understanding of each type of play, and a broader repertoire of 
response.  

Solicit other examples from the parents as you go.

Suggestions for Practitioners

http://www.unbf.ca/education/ecc/plc/
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Professional References

Nason, P. and Hunt A. (1998) Language and Literate Play: Trans-
forming the Self, Transforming the World.  Parenting for a Literate 
Community Series. Early Childhood Centre.  University of New 
Brunswick. http:/www.unbf/education/ecc/plc (PDF file.)

Roskos, K and Christie, J. F. (2002). Knowing in the Doing: 
Observing Literacy in Play. Young Children 57(2).  

Roskos, K. and Christie J.F. (2003). The Essentials of Early Literacy 
Instruction. Young Children 58(2). 
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Great and Enduring Toys

• Balls to roll, push, kick, throw  

• Pots, pans and wooden spoons to make noise, play  
 as musicians or cook an Imaginary meal (though some  
 fire marshals are now recommending that you don’t,  
 since they think that children may mistake hot pots  
 on the stove for playthings)  

• Playdough or plasticine to roll, pat, mould, model 

• Dress-up clothes, crowns and hats to transform  
 ordinary children into kings, princesses, mommies,  
 firefighters, police and…

• Papers, pencils, crayons and markers to make a mark,  
 write a ticket, create an imaginary grocery list…  

“Jazy” by Colten Munn-Myshrall, 6 years.

http://www.unbf.ca/education/ecc/plc/
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Conversation Point ONE  

• How did your child learn to talk? 

• How does your child initiate conversations with others?  

• As a parent, what do you do to encourage your child’s  
 conversational abilities?  

• In what ways do siblings, peers and other adults 
 encourage or participate in your child’s conversations? 

   

Conversation Point TWO   
Connecting the Spoken Word with the Printed Word 

• Visualize a space in your home, a place in the community,  
 anywhere you and your child are together.  

• Think about conversations that occur in that space.  

• What other conversations might arise if you were focussing  
 on different types of print material?

Eliciting and Valuing  
Parent Knowledge

Connecting the Spoken Word with the Printed Word: 
A Critical Step in the Literacy Growth of the Young Child.
Materials: Chalkboard, white board or overhead projector and chalk or markers. Copies of Careful Corey,  (Nason and 

Fry, 2000).  One copy for the workshop leader and additional copies for participants. Book collection from local 
library for book talk activity. This collection to reflect domestic literacies such as caring, cooking, growing things.  
(See book list that follows.)

List what the parents say. 

Before closing the conversation, return to the list.  

Re-read. Add on any other possibilities that come up.  

You may find it helpful to use this information to develop a local 
handout for parents to take home.

Record parent ideas.

Possible prompts (See page 40 for more ideas.)

How is print involved if you are: 

  • selecting a movie?   • following a recipe?  

 • putting away the groceries? • walking to the store?

Suggestions for Practitioners

Conversing with Parents
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 Modelling

Pay attention to the images. This practice emphasizes the impor-
tance of the pictures as a reading tool for children, allowing them 
to “read” the images and contribute to the story.

Making meaningful connections

Record parents’ responses and connect questions in Conversation 
Point Four A to the information below. 

Corey’s initiation:   

• Demands to be included in helping.

• Corey’s pronounces spaghetti as bscetii. 

Mom’s initiation: she follows his lead.

• Gets off the phone and echoes back his desire to help, affirming  
 him; re-directs, rather than reprimands.

• “Okay, no need to shout,”—a reminder of socially appropriate  
 ways of making a request.  

• Invites him to do a specific task; structures his involvement.   
 – Cautions him to value the bread.    
 – Lets him carry the bottle.   
 – Gets down on the floor. 

Connecting the spoken word with printed word.  
She follows his lead in reading labels:

• Bscetii: Celebrates his approximation rather than correcting.  

• Points to the label: voice to print match. Asks, “how do you know  
 that?”

• Cereal: Pauses in the work task, explicitly teaches by pointing to  
 the word.  

• Reading the story through a picture walk allows for a child’s  
 approximations in the same way as bscetii is accepted as  
 spaghetti. 

Other examples of printed word seen in functional print are:

• Labels: food items and grocery box 

• Church notices  

• Memos  

• Shopping list  

• Numbers on coffee machine

Suggestions for Practitioners

Conversation Point THREE  
Reading Aloud: Careful Corey  

Read the story for pleasure with parents.

Conversation Point FOUR A 
Book Walk: Where’s the Literacy in That?  

Let’s read the story again with these questions in mind. 

• How does Corey initiate conversation with his mom?  

• How does his mom follow Corey’s leads? 

• How does Corey’s mom link the spoken word to the printed  
 word? 

• Where is the literacy in that?

Accessing Books

Gavin, 3, washes dishes.



A child’s recipe. 

From Nason, 

Pamela Nuttall,  

and Anne Hunt, 

Honouring  

Domestic  

Literacies.  

1999. UNB.
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Conversation Point FOUR B  
Children’s Involvement in Household Tasks.  

As a follow-up activity to the book walk above, try 
out this brainstorming session.      
• What are some barriers to including children in household  
 tasks?  
• What are the positives of including children in household  
 tasks? 
Review parent notes at the back of Careful Corey for more 
ideas.

Conversation Point FIVE  
More About Literacy in the Everyday 

Have you noticed any influence from TV, movies, media, 
and video games?       
• Brainstorm a list.    
• Drawing:  Writing down the stories of children’s TV, video,  
 and/or game-inspired drawings connects spoken words  
 to written words.

Conversing with Parents

Record parents responses first. List them.

Barriers (others may emerge): 

•  Safety 

•  Pressures of time 

•  Comfort of the parent  

•  Appropriateness of task 

•  Tolerance of mess  

•  Cost involved with potential loss  

•  Hygiene  

•  Tension between helping a child learn and finishing the job 

•  Relaxing standard

•  Number of children 

Positives (others may emerge):  

•  Including a child in household tasks can build confidence.

•  Labels, logos and other print in the environment are often the  
 first words a child reads.

•  Answering the child’s questions related to various tasks develops   
 oral language.

TV shows specific to reading, speaking, stories and letters: 

•  Reading Between the Lions   

• Sesame Street 

• Blues Clues  

Differences: 

Boys often initiate their own drawings of video games and  
Superheroes.  

Girls will often draw Disney movies; currently, Finding Nemo 
and Spirit. 

Suggestions for Practitioners
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Record the home activities suggested. These can be used to develop 
a handout for parents.

• Going for a walk

• Picking out a TV show

• Putting groceries away

• The child’s name 

• Family name games

• Reading the mail, flyers, newspapers, street signs

• Taking a bath, counting, singing and dancing

• Family chores  

• Family celebrations - cards and parties    

• Family photos 

• Letters and notes to family members 

• Tooth fairy letters, letters to Santa

• Helping a child print her/his name

• Using markers to draw

• Writing down what a child says about his/her drawing

• Gardening

• Feeding pets, birds outdoors

• Reading calendars

• Interests like knitting, fixing things

Suggestions for Practitioners

Gavin, 18 mos.,   

painting his sandbox.

Conversation Point SIX A  
Connecting The Spoken Word with the Printed Word

What kind of print is involved in everyday activities?

How can you help your child connect the spoken word to the 
printed word in playful ways?          

Conversing with Parents

Grocery list drawn by Gavin at 2 years of age.

Mom (Sherry Rose) printed the words.



Connecting the Spoken Word with the Printed Word Pam Whitty & Sherry Rose

Toddlers and Preschoolers 39

Identifying the Involvement of Print in Everyday Activities

List what parents say. The list might include:

• Reading signs 

• Naming what you see 

• Retelling the story of the walk 

• Planning menus 

• Retelling family history 

• Reading seed package 

• Labelling seed or garden rows 

• Counting days to a special event 

• Sorting, organizing, describing

• Spontaneous singing and chanting

 
 
 

Locating Books for the Home

Have parents share their likes, dislikes and connection with the whole 
group. Some Ideas (Take parents’ ideas first and add on):

• Family resource centres

• Book mobiles

• Used book stores

• Yard sales

• Church sales

• Local community book drives 

Suggestions for PractitionersAccessing Books

Conversation Point SIX B   
Taking our Learning Home: Generating Ideas for   
Conversations Between Parents and Children. 

In Careful Corey, we saw how literacy was involved in the 
task of putting away the groceries. 

• What other home activities might a parent do that build  
 upon the idea of literacy in the everyday?   

Conversation Point SEVEN  
Book Talk: Linking Books with Events in the Daily Life 
of the Child

• Review accompanying book lists with a librarian and select  
 25-35 books for Book Talk activity with parents.   

• Place parents in groups of 3 and ask:       
 – What do you like?   
 –  What do you not like?   
 – What connections can you make with your own life?   

Conversation Point EIGHT  
Connecting with Communities

Brainstorm ideas with parents on how they can locate books 
for the home.

Professional Readings

Nuttall Nason, Pamela and Anne Hunt (1999). Hon-
ouring Domestics Literacies:  Caring, Cooking and Other 
Household Work. Early Childhood Centre, University of 
New Brunswick, Fredericton, NB. (pp. 15 - 22).   

Children and Domestic Literacies. http:/www.unbf/educa-
tion/ecc/plc PDF File   

Marsh, Jackie and Elaine Hallet, Eds.  (1999). “Print 
Around the Home” (charts). Desirable Literacies: 
Approaches to Language and Literacy Learning in the Early 
Years. Paul Chapman Press, London. (pp. 56-57).  

http://www.unbf.ca/education/ecc/plc/
http://www.unbf.ca/education/ecc/plc/
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The Kitchen
• Recipe books 

• Calendar 

• Money 

• Cheque Book 

• Written shopping list 

• Bills 

• Advertising pamphlets

• Plastic bags advertising 
  stores

• Words and messages on 
  mugs

• Cash receipt from   
 grocery stores 

• Symbols and logos on   
 kitchen appliances 

• Written & pictorial labels  
 on laundry detergent 

• Cooking instructions on 
  food cans and packages 

• Numbers, letters and  
 symbols on the dials of  
 the stove, microwave,  
 fridge, washing machine 

• Items on family notice  
 board: e.g., letters from  
 school, takeout menus,  

• Words on storage jars:  
 “Tea”,  “Sugar”,  “Coffee” 

• Children’s pictures and  
 writing stuck onto the  
 fridge 

 • Magnetic letters and  
 fridge magnets (words,  
 logos) 

 

• Books & Comics 

• Newspapers & Magazines 

• Catalogues & Forms 

• Birthday cards & Letters

• Radio & TV Times 

• Television & Remote

• Telephone book

• Message pad & pencil

• Knitting patterns

• Written words

• Words on soap & toiletries 

• Words on bath mat,  
 towels, face cloths  

• Waterproof books & foam  
 letters for bath play

• Words, symbols, numbers  
 on taps and shower

• Books & Comics 

• Magazines & Catalogues 

• Postcards & Posters 

• Story tapes 

• Words and symbols on  
 bedding and curtains 

• Toys

• Clothing & Footwear 
• Games and their packages

The TV Room The Bathroom A Child’s Bedroom
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Ahlberg, Janet and Allan (1981). Peepo!  Puffin Books, England.

Alborough, Jez (1994). It’s the Bear! Scholastic Inc., New York. 

Alexander, Martha (1979). When the New Baby Comes, I’m 
Moving Out. The Dial Press, New York.

Alexander, Martha (1993). Where’s Willy? Candlewick Press, 
Cambridge Mass.

Aliki (1968). Hush Little Baby, a Folk Lullaby. Prentice Hall, Inc., 
Englewood Cliffs, NJ.

Aliki (1979). The Two of Them. Greenwillow Books, New York.

Anno, Mitsumasa (1987). Anno’s Peekaboo. Philomel Books, 
New York. 

Arnold McCully, Emily (1988). New Baby. Harper & Row 
Publishers, New York.

Berry Brown, Myra. Illustrated by Dorothy Marino (1960). 
First Night Away From Home. Franklin Watts, Inc., New York. 

Bittner, Wolfgang (1996). Wake up, Grizzly!  North South 
Books Inc., New York. 

Bogart, Jo-Ellen and Barbara Reid (1994). Gifts. North Winds 
Press, Toronto.

Bourgeois, Paulette and Brenda Clark (1986). Franklin in the 
Dark. Kids Can Press, Toronto.

Bourgeois, Paulette and Brenda Clark (1987). Big Sarah’s 
Little Boots. Kids Can Press, Toronto.

Brown, Ruth (1987). Our Puppy’s Vacation. E.P. Dutton, New 
York. 

Browne, Anthony (1986). Piggybook. Alfred A. Knopf, New 
York.

Browne, Anthony (1987). A Walk In the Park. MacMillian 
Children’s Books, London. 

Browne, Anthony (1990). Changes. Alfred A. Knopf, New 
York. 

Browne, Anthony (1992). Zoo. A Red Fox Book, London. 

Burningham, John (1984). Granpa. Puffin Books, England.

Cannon, Janell (1993). Stellaluna. Scholastic Inc., New York.

Cooper, Helen (1996). The Baby Who Wouldn’t Go To Bed. 
Doubleday, London.

Cooney, Barbara (1982). Miss Rumphius. Puffin Books, New 
York.

DePaola, Tomie (1981). Now One Foot, Now the Other. Sand-
castle Books, New York.

Everitt, Betsy (1992). Mean Soup. Harcourt Brace Jovanovich, 
Orlando.

Fleming, Denise (1994). Barnyard Banter. Scholastic Inc., New 
York.

Fox, Mem (1988). Koala Lou. Harcourt Brace & Company. 
Florida. 

Fox, Mem (1982). Miss Rumphius. Puffin Books, New York. 

Frasier, Debra (1991). On the Day You Were Born. Harcourt 
Brace Jovanovich, Publishers, San Diego. 

Galdone, Paul (1975). The Gingerbread Boy. Clarion Books, 
New York. 

Hoberman, Mary Ann. Illustrated by Betty Fraser (1978). A 
House is a House for Me. Scholastic Inc., New York. 

Hughes, Shirley (1973). Sally’s Secret. The Bodley Head, 
London.

Hughes, Shirley (1976). Lucy and Tom at the Seashore.  Car-
ousel Book Transworld Publishers Ltd., Ealing.

Hughes, Shirley (1973). Lucy & Tom Go to School.  Carousel 
Book Transworld Publishers Ltd., London. 

Hughes, Shirley (1978). Moving Molly. The Bodley Head, 
London. 

Hughes, Shirley (1982). Lucy and Tom’s Day. Victor Gollancz 
Ltd., London.

Hughes, Shirley (1987). Lucy and Tom’s 1.2.3. Victor 
Gollazncz Limited., London. 

Hughes, Shirley (1989). The Big Alfie and Annie Rose Story-
book. Lothrop, Lee & Shepard Books, New York. 

Jennings, Sharon (1990). Jeremiah and Mrs. Ming. Firefly Books 
Ltd., Ontario.

Johnson, Tony and Tomie dePaola (1985). The Quilt Story. 
Scholastic Inc., New York. 

Joose, M. Barbara (1991). Mama, Do You Love Me? Chronicle 
Books, San Francisco.

Keller, Holly (1984). Geraldine’s Blanket. Greenwillow Books, 
New York. 

Connecting the spoken word with the printed word: 
A Critical step in the literacy growth of the young child
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Kemp, Moira (1987). Knock at the Door. Kids Can Press, Toronto. 

Kemp, Moira (1990). Hickory, Dikory, Dock. Kids Can Press, 
Toronto. 

Khalsa, Dayal Kaur (1988). Sleepers. Clarkson N. Potter, Inc., 
Japan.

King, Susan. Illustrated by Lance Lacey (1989). Baby’s Dinner. 
Rigby, Crystal Lake, IL. 

King, Susan. Illustrated by Melissa Webb (1989). Baby’s Birth-
day. Rigby, Crystal Lake, IL. 

Lawrence, Lucy. Illustrated by Cohn Stevens (1989). Too Many 
Clothes. Ginn Publishing Company, Scarborough, Ontario. 

McBratney, Sam. Illustrated by Anite Jeram (1994). Guess 
How Much I Love You. Candlewick Press, Cambridge, MA. 

McCloskey, Robert (1948). Blueberries for Sal. Penguin Books 
Ltd., England.

Numeroff, Laura (1998). What Daddies Do Best/What Mom-
mies Do Best. Scholastic Inc., New York. 

Raffi and McMillan (1989). Everything Grows. Crown Publish-
ers, Inc., New York.

Scarry, Richard (1976). My House. Golden Press, New York. 

Scott, Ann Herbert (1972). On Mother’s Lap. Scholastic Inc., 
New York. 

Sendak, Maurice (1983). Where the Wild Things Are. Harper & 
Row, New York. 

Stemple, Adam and Tomes, Margot (1989). The Lap-Time 
Song and Play Book. Harcourt Brace Jovanovich, Publishers, 
San Diego.

Steig, William (1998). Pete’s a Pizza. Scholastic Inc., New York.

Stinson, Kathy. Illustrated by Robin Baird Lewis (1983). Big or 
Little. Annick Press Ltd., Toronto. 

Stinson, Kathy. Illustrated by Heather Collins (1987). The Bare 
Naked Book. Annick Press Ltd., Toronto.

Stinson, Kathy. Illustrated by Heather Collins (1990). The 
Dressed Up Book. Annick Press Ltd., Toronto. 

Viorst, Judith. Illustrated by Kay Chorao (1988). The Good-Bye 
Book. Aladdin Books, New York. 

Watanabe, Shigeo. Illustrated by Yasuo Ohtomo (1979). How 
do I eat it? Puffin Books, England. 

Watanabe, Shigeo. Illustrated by Yasuo Ohtomo (1988). It’s 
My Birthday. Philomel Books, New York. 

Watanabe, Shigeo. Illustrated by Yasuo Ohtomo (1977). How 
do I put it on? Philomel 

Wells, Rosemary (1995). Edward the Unready For School. Dial 
Books For Young Readers, New York.

Wells, Rosemary (1995). Hazel’s Amazing Mother. Dial Books 
for Young Readers, New York. 

Williams, Vera B. (1990). More, More, More Said the Baby. 
Scholastic Inc., New York. 

Wingfield, Ethel. Illustrated by Harry Wingfield (1974). Talk 
about the Beach. Ladybird Books Ltd., Loughborough, Eng-
land.

Wingfield, Ethel. Illustrated by Harry Wingfield (1974). Talk 
about Baby. Ladybird Books Ltd., Loughborough, England. 

Wingfield, Ethel. Illustrated by Harry Wingfield (1974). Talk 
about Clothes. Ladybird Books Ltd., Loughborough, England. 

Winter, Jeanette (1984). Hush Little Baby. Pantheon Books, 
New York. 

Wise-Brown, Margaret. Illustrated by Ylla (1947). The Sleepy 
Little Lion. Harper & Row Publishers, New York. 

Wise-Brown, Margaret. Illustrated by Clement Hurd (1942). 
The Runaway Bunny. Harper & Row Publishers, New York. 

Wise-Brown, Margaret. Illustrated by Jean Chariot (1943). A 
Child’s Good Night Book. Young Scott Books, Reading, MA. 

Wise-Brown, Margaret. Illustrated by Clement Hurd (1947). 
Goodnight Moon. Scholastic Inc., New York.

Zemach, Harve and Margot (1966). Mommy, Buy Me a China 
Doll. Farrar, Straus and Giroux, New York.

Zolotow, Charlotte. Illustrated by Thomas di Grazia (1972). 
Hold My Hand. Harper & Row Publishers, New York. 

Zolotow, Charlotte. Illustrated by Loenard Weisgard (1972). 
Wake Up and Good Night. Harper & Row, Publishers, New 
York. 

Zolotow, Charlotte. Illustrated by Ben Shecter (1969). The 
Hating Book. Harper & Row, Publishers, New York.

Zolotow, Charlotte. Illustrated by Erik Blegvad (1990). I Like 
to Be Little. Harper & Row, Publishers, New York. 
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MICE STORIES 
(One Example of Stories Dealing With Pets):

Brady, Irene (1976). Wild Mouse. Charles Scribner’s Sons, 
New York. 

Brown, Palmer (1958). Something for Christmas. Harper & 
Row, Publishers, New York. 

Foster, Janet (1980). A Cabin Full Of Mice. An Owl Book, Toronto. 

Lionni, Leo (1967). Frederick. Alfred A. Knopf, New York.

Lionni, Leo (1973). The Greentail Mouse. Pantheon Books, 
New York.

Lionni, Leo (1983). What? Pantheon Books, New York.

Lionni, Leo (1983). When? Pantheon Books, New York. 

Lionni, Leo (1983). Where? Pantheon Books, New York. 

Lionni, Leo (1983). Who? Pantheon Books, New York. 

Lionni, Leo (1991). Matthew’s Dream. Alfred A. Knopf, New York.

Lister, Jan (1996). Animal Tails. A Collection of Short Stories for 
Children. Menagerie Publishing, New Brunswick

Potter, Beatrix (1987). The Tale of the Two Bad Mice. Frederick 
Warne & Company, London.

Vincent, Gabrielle (1988). Feel Better, Ernest! Greenwillow 
Books, New York. 

GROWING THINGS

Carle, Eric (1970). A Tiny Seed. Crowell, New York. 

Domanska, Janina (1976). Spring Is… Greenwillow Books, New York. 

Hickman, Pamela and Heather Collins (1997). A Seed Grows. 
Kids Can Press, Toronto. 

FRIENDSHIP

Crimi, Carolyn. Illustrated by Lynn Munsinger (1999). Don’t 
Need Friends. Random House Inc., New York. 

Komaiko, Lead. Illustrated by Laura Cornell  (1987). Annie 
Bananie. Harper Trophy.

Mayer, Mercer (1989). Little Critter’s this is My Friend. Western 
Publishing Company Inc., New York. 

Pilkey, Dav (1991). A Friend for Dragon. Scholastic Inc., New York. 

Tafuri, Nancy (2000). Will You be My Friend? Scholastic Inc., 
New York. 

Wagner, Karen. Illustrated by Janet Pedersen (1998). A Friend 
Like Ed. Scholastic Inc., New York. 

Wells, Rosemary (1973). Benjamin & Tulip. Dial Books for 
Young Readers, New York. 

CHILDREN AND COOKING:

Carle, Eric (1990). Pancakes, Pancakes. Scholastic Canada, Toronto. 

Fitch, Sheree (1989). Toes in My Nose. Doubleday Canada 
Limited, Toronto.

Horai, Wence (1980). Magician’s Musical Pie. Three Trees 
Press, Ontario.

Janice, Mariana (1960). Little Bear’s Pancake Party. Lothrop, 
Lee and Shepard Co., New York. 

Kent, Jack (1978). Socks for Supper. Parent’s Magazine Press, 
New York. 

McGuiness, Jim (1987). Kids Cooking: A Very Slightly Messy 
Manual. Klutz Press, Palo Alto.

Robart, Rose. Illustrated by Maryann Kevalski (1986). The 
Cake That Mack Ate. Kids Can Press, Toronto. 

Sawyer, Ruth (1953). Johnny Cake, Ho! Viking Press, New York. 

Scheer, Julian and Marvin Beleck (1964). Rain Makes Apple-
sauce. Holiday House, New York.

Schroder, William (1977). Pea Soup and Sea Serpents. 
Lothrop, Lee and Shepard Co., New York.

Wilson-Kelly, Becky (1990). Mother Grumpy’s Dog’s Biscuits. 
Holt, Rinehart and Winston, Inc., New York. 

Wood, Audrey and Mark Teague (1998). Sweet Dream Pie. 
Blue Sky Press, New York.

FROM:

Honouring Domestic Literacies (1999)

By Pamela Nuttall Nason and Anne Hunt

Book list updated: March, 2004 
The Early Childhood Centre 
University of New Brunswick 
Faculty of Education 
P.O. Box 4400 
Fredericton, New Brunswick 
E3B 5A3
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Conversation Point ONE   

What kinds of marks is your child making?  

• How does your child initiate her/his own drawing and  
 writing activities?  

• As a parent, what do you do to encourage your child’s  
 mark-making?

• In what way do peers, siblings and other adults encourage  
 and/or participate in children’s mark-making?

Conversation Point TWO  
Reading Aloud: Wiggles, Squiggles, Lines & Jiggles 

There are many ways to read a book.  

• Read with the child for pleasure, which usually means  
 reading the words.

• Picture walk to elicit the child’s sense of the story and the  
 child’s connections. Children will often make up their  
 story from the pictures.  

• Talk about the book experience using a Tell Me-Show Me  
 framework: for example: Tell me what you like? Show me  
 your favourite picture and tell me what you like about it?  

Eliciting and Valuing  
Parent Knowledge

The Mark-Making of Children
Materials: Chalkboard, white board or overhead projector and chalk or markers. Copies of Wiggles, Squiqqles, Lines & Jiggles 

(Whitty & Tingley, 2000).  One copy for the workshop leader and additional copies for parents; samples of draw-
ings and writings of preschool children; display of alphabet books, Anthony Browne Bear books, and Crockett’s 
Harold and the Purple Crayon books. (See book list that follows.)

Mark-making refers to children’s efforts at drawing and writing 
that often are seen as just marks. These marks are the beginnings 
of drawing and writing. 

In the beginning, drawing and writing may all look the same: like 
wiggles, squiggles, lines and jiggles. 

By age  three, children begin to make distinctions between drawing 
and writing, even if we as adults can’t discern the differences.

• List what parents say. 

• You may find it helpful to use this information to develop a  
 local handout for parents to take home.   

•  Refer to “Notes to Parents” at the end of Wiggles & Squiggles, Lines 
 & Jiggles.

•  Before closing the conversation, return to the list. Re-read. Add  
 on any other possibilities that come up.  

Background Information

Suggestions for PractitionersAccessing Books

Bake Sale by

Sebastian, 4 years.
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Points to reiterate when discussing Literacy in the Everyday.  Others 
may emerge. 

• What kinds of marks does Gert make?

 – Wiggles, squiggles, lines and jiggles, i.e shapes  

 – Human form, cat, name, house 

 – Voice to print—reading the name 

 – Drawing of the self  

 – Grocery list 

 – Letter and picture to Dad

 – Taking restaurant orders 

 – Drawing for pleasure 

• How does Gert initiate her own drawing and writing?  

 – She is internally motivated to mark whatever she can get her  
  hands on— lipstick and toilet paper and the mirror.

 – Marks on the wall.  

 – Demands resources: paper and pens, etc.   

 – Scrounges about for the box to write on.   

 – Imitates and helps Mom to write a grocery list.

 – Role plays a waitress, recording the order while playing  
  with Mom.

 – Draws and writes while travelling on the bus.  

 – Expresses feelings of joy, whoops, gets carried away. 

 – Invents and uses colour freely.

• How do Gert’s mom and Gert’s friends encourage/participate  
 in her mark-making?  

 – Provide a place to hang the work: exhibition space in the home. 

 – Encourage the social conventions of where  to mark and with  
  what tools. 

 – Help with access to materials: markers for birthday, sticks  
  outside, bag on the bus, napkin, an envelope on the fridge. 

 – Invite Gert to participate in shopping list.  

 – Enter role play for the restaurant. 

 – Provide a time and place for Gert and friends to write and draw. 

Background Information

Conversation Point THREE  
Book Walk:  Reading with an Eye to Literacy in the 
Everyday 

• What does this book show us about the mark-making of  
 children?  

• What kinds of marks does Gert make?  

• How does Gert initiate her drawing and writing?  

• How do Gert’s mom and Gert’s friends encourage and/or  
 participate in her mark-making?

Conversing with Parents

An elaborate tadpole

drawing by Gavin,  

3 years.

Picture by Connor, 

11 mos.

Tadpole drawing by 

Connor, 18 mos.
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Conversation Point FOUR  
Reading Children’s Marks - Drawing & Writing 

• What do these samples tell us about the mark-making  
 of children?    
• What is your first impression?    
• Let’s take another look.    
• What does this child know ?  
• How do we know that the child knows? 

  

Conversation Point FIVE  
Taking our Learning Home  

• How would you encourage and/or participate in  
 drawing and writing in the context of play, work, family  
 care, chores?  

• How do you respond? When do you talk, when do you  
 remain silent?   

Conversing with Parents

Elspeth by Claire, 

5 years.

Collect samples of children’s drawings and writings that range from 
initial scribbles to realistic representations of drawings and writings 
of older preschoolers. (See accompanying diagrams in this section 
for ideas.)

Invite parents to bring examples of their children’s drawings and 
writings to this session. 

Review the notes to parents at the end of Wiggles &Squiggles, Lines 
& Jiggles.  

• Growth in drawing and writing is evident over time.  

• Access to a wider range of materials matters.  

• Technical control evolves with practice over time through use  
 of a wide range of materials.

• Drawing and writing represent the social content of children’s  
 lives—what matters to them.

Brainstorm with parents about how they do or how they can respond 
to children’s writings and drawings.

Respond to children and their work. 

Some ideas:

• Tell me more about this drawing/writing?  

• Where did you get that idea?  

• What will you do next?  

• How do know that?  

• How can you show . . . ?  

• That reminds me of . . . 

Suggestions for Practitioners

Background Information

Suggestions for Practitioners

Drawing with  

letters by  

Connor, age??
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Make a list of ideas from the parents’ book talk. This list can go 
home with parents to use when they read images, words, letters 
and words in alphabet books with their child.

Some Suggestions for Accessing Community Resources  
(take parents‘ ideas first, then add on):  

•  Offices can donate used binders and computer paper.  

•  Printing shops for paper ends. 

•  Newspaper publishers for end of paper rolls.  

•  Hotels where conferences have been held may have left-over  
 pads and pens. 

• Bookmobiles.  

• Family Resource Centre.  

  

   

Drawing: Children often use TV and movie characters in their play, 
drawings and writings. 

Differences: Boys and girls differ in the content of their stories and 
also in how they draw and write. For example, boys often are active 
and vocal when they draw, writing in groups. Their text is often 
brief, cryptic. Girls write more independently and follow once upon 
a time stories, and typically have better fine motor control.

Children’s Books &  Mark-Making: Anthony Browne’s “Bear” 
books and Crockett Johnson’s Harold and the Purple Crayon are books 
that model children at play with writing and drawing. Encourage 
parents to seek out these books. 

Suggestions for Practitioners

Background Information

Accessing Books

Conversation Point SIX  
Book Talk: Linking Books with Events in the Daily Life 
of Children.  

• Review accompanying books list with a librarian and select  
 25-35 Alphabet books for book talk with parents.   

• Group parents in three. 

• What do you like? What do you not like?  

•   How does each book represent a particular letter? (Select  
 one or two)  

• What else do these books teach besides the letters of the  
 alphabet?  

Connecting with Communities 

Problem solve with parents about accessing tools and materi-
als for writing and drawing within your community. Help with 
access where necessary.  

More about Literacy in the Everyday 

Have you noticed any influence of TV, movies and media on 
your child’s writing and drawing?  

• Brainstorm a list.  

By Meredith, 

7 years.

By Alex, 6 

years.
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Roles of the Adult in Developing 
Children’s Engagement with Environmental Print

Supplying  • Supplying crayons, markers, writing tools, paper, cardboard, side
 walks, snow, etc.; the space to write, be it a table or a bit of floor. Children like  
 to work on the floor. Friends and siblings to share writing and drawing  
 experiences.

Supporting  • Supporting and valuing children’s literacy learning, whether it is a spoken 
 comment about a sign or a letter or their mark-making on a piece of paper.  
 Helping children to interact with their mark-making by asking questions about  
 their pictures and recording their stories. Entering their stories in a playful  
 way. “I wonder…”, “Tell me…”

Scaffolding  • Helping children to achieve tasks that they may not yet be able to do on 
 their own, e.g. read the signs around them. Talking with children about the  
 signs and symbols they see. Asking questions and commenting about the  
 print around them so that children start noticing the print and use the  
 context to make meaning of the printed matter around them.

Sharing  • Providing a space for children to share their works.  A fridge, bulletin board, 
 wall or album. Inviting children to participate in making birthday cards,  
 grocery lists, to do lists, etc.

Showing  • Providing a role model for children. Showing ways of using print, e.g.,“Look, 
 this sign tells me that I should wash my hands now.” Showing the importance  
 of using the print around us to fulfill particular tasks, e.g., reading recipes  
 when cooking, writing a grocery list.

Saying  • Praising the children’s efforts to create pictures and print.  

Seeing  • Noticing when your child is writing or drawing, recognizing their efforts to 
 spell words, create stories and celebrating their accomplishments. “Look  
 you spelled your name!”, “Yes, bird starts with b.” “Tell me who lives in this  
 beautiful garden you drew.”

The 7S structure is borrowed from Jackie Marsh and 
Elaine Hallett. The writing ideas are provided by Sherry 
Rose and Pam Whitty.

From Desirable Literacies: Approaches to Language and 
Literacy in the Early Years. Ed. Jackie Marsh and Elaine 
Hallet. Paul Chapman Ltd., London. 1999. 

Professional References

Marie Clay (1975). What Did I Write: Beginning Writing Behaviour. 
Heinneman Press. 

Judith Newman (1984). The Craft of Children’s Writing.  Scholastic 
Books, Toronto. 

Bob Steele (1998). Draw Me a Story: An Illustrated Exploration of 
Drawing as Language.  Peguis, Winnipeg. 

Judith Schickedanz (1999). More Than the ABC’s; The Early Stages of 
Reading and Writing. National Association for the Education of Young 
Children; Washington, DC. Fourth Printing 2001. 
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Information to Guide Practitioners

For her master thesis, Robin Adeny observed her two 
pre-school daughters drawing and writing over a four-
year period. She was particularly interested in the role 
of children’s talk as they were drawing. She defined 
six categories of talk that her children engaged in 
while they were drawing. We thought these categories 
might prove helpful to you as you speak with parents 
about children’s drawings and the importance of talk 
and play on the page as children draw. 

1. Storytelling: 

A child tells a story while drawing.Often these  
tellings begin with “Once upon a time”, a bit of 
character development, plot and a resolution.

2. Imaginative Play: 

These drawing-talking episodes 
were spontaneous and imaginative. 
This is dramatic play on the page, 
and in this way acts as very fertile 
ground for early literacy  
behaviours to emerge. (p. 32).  
This was the largest category.

3. Singing and Wordplay: 

Vocalizations that were sung, words that were 
chanted repeatedly or poetic word play as  

children drew.

From the study of Robin J. Adeny (1996). 
Masters Thesis. Children Talking to Themselves While Drawing. 

University of Regina, Regina, Saskatchewan.

Wicked Witch by Emma, 3 years, 11 months.

Prescription for a broken bone by Abby, 4 years, 6 months.

Singing girl by Abby, 5 years, 9 months.
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Information to Guide Practitioners

4. Description and Labelling: 

Children describe what they are doing 
and label or identify what they have 
drawn. Lev Vygotsky made some 
important observations about drawing. 
A specialist in children’s early language 
development, he argued that young  
children draw first and then describe 
what they have drawn. Later, children 
name their drawing while drawing.  
Finally, they decide beforehand what 
they will draw. At this last stage, speech  
precedes actions and enables children 
to plan an idea.  

5. Focusing on Letters: 

Includes drawings where letters are  
embedded within the composition or 

where the children speak about  
alphabetic symbols while drawing. 

6. Self Coaching: 

When children show self-praise and 
self-reinforcement. This category  
differs from the others in that their 
speech is directing their actions and 
providing encouragement as  
they do difficult tasks.

“This is you Emma!” by Emma, 2 years.

“Snail letters” by Emma, 3 years, 9 months. 

““““Alphabet House” by Abby, 4 years, 3 months.
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The term ‘environmental print’ refers to the print found on street 
signs, billboards, restaurants, grocery stores, bathroom doors, and 
the logos on products we use every day, such as cereal boxes, cake 
mixes, milk cartons and toothpaste tubes.    

Knowledge of Print in the Environment: A Basis for   
Developing an Understanding of Letters and Words

Children can very often read environmental print at an early age, 
since it is meaningful in their lives and is usually accompanied by 
familiar shapes, colour and pictures. This engagement with print 
helps children to construct their understanding of letters and words. 
As they gain the insight that symbols have meaning, they begin to 
develop concepts about print, and eventually about books.

Children gain confidence as readers when they can already read 
many things in the world around them. This knowledge of print 
in the environment serves as the basis for further progression in 
reading.

Predictable books serve as a bridge to independent   
reading.

Young children’s favourite books are often highly predictable. The 
ability to ‘predict’ what comes next in a book allows the child to 
actively participate in the reading of the book. Predictable books 
serve as a bridge to independent reading.

Many predictable books are available in ‘Big Book’ form. This makes 
them ideal for group reading. Children can see the pages and follow 
along as they are being read.

Background Information

Supporting Children’s Efforts as Beginning Readers
Materials: A selection of predictable books—approximately 20 books for a group of 15. A few predictable books for the 

workshop leader to read out loud: preferably Big Books. Flip chart, markers and masking tape. Materials for  
making a home made book i.e., old magazines, catalogues, paper, yarn, hole-punch, scissors, packages of crayons 
& markers, stapler, glue.

Conversation Point ONE 
Predictable Text in the Everyday Environment   

Have on display everyday items from the environment  
such as:

 – Cereal boxes, toothpaste

 – Stop sign, MacDonald’s logo

 – Cake mix, exit sign.   

• Which of these do you think your child can already  
 read? 

• What else can they read?   

• What is the connection between children’s awareness of  
 print in the environment and learning to read?

Eliciting and Valuing  
Parent Knowledge

Print in the environment
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What Makes a Book Predictable? 

Some possibilities (remember to have parents respond first) :

• Rhyme       • Rhythm   

• Repetition      • Illustrations 

• Logic, sequence  • Cumulative elements    

• Arrangement of words • Familiarity (familiar songs,

        
stories, or nursery rhymes)

  

Why Read Predictable Books? 

Elicit parents’ ideas first. Some points to stress:

• Repetitive segments make it easier for children to chime in and  
 read along.

• As children learn parts by hearts they may start to recognize some  
 words by sight.

• Reading predictable books can eventually lead to independent  
 reading.

• When children are first beginning to read, text that is easy to  
 anticipate and is more predictable will support their efforts.

Strategies for Engaging Children in Predictable Books  

List ideas from group. Here are some possibilities:

• Choosing the right topic. 

• Finding the rhythm of the book.

• Pointing to key words, especially those with a different font or  
 colour; using an expectant tone.

• Pausing for the child to fill in the rhyming word.

• Drawing attention to pictorial cues; asking questions to anticipate  
 the text.

• Asking, “ What is happening here? What do you think will happen  
 next?”

• Being ready to read the book over and over if it is a hit.    

Suggestions for Practitioners

Conversation Point TWO 
What Makes a Book Predictable?

Read 2 or 3 predictable books out loud, asking the group to 
chime in where they can. Selections might include: Brown 
Bear (Martin), I Went Walking (Williams), How Do I Put It 
On? (Watanabe).    

• Which characteristics of these books make it easier for you  
 to chime in and predict what comes next?  

• What do you think is the  benefit of reading predictable  
 books with children?

Conversing with Parents

Faith Anne, 4 years, reads a predictable book.
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Book Talk

Honour everyone’s point of view. The idea is not to come to agree-
ment, but to look closely at the different attributes of predictable 
books and generate discussion.

• Invite each group to share their thinking with the whole group.

• Encourage the group to make comparisons between books, ident- 
 ifying the different techniques used to make them easier to read.

Possibilities for Making Your Own Predictable Books  

Have parents consider the characteristics and interests of their child 
and the different types of predictable books. Before you begin  
consider:    

• Familiar sequences such as numbers, days or months.

• Familiar stories and songs. 

• A selection of family photos or pictures cut from magazines. 

• Samples of print from the environment.

Remember that children enjoy looking at pictures of themselves, 
their family and events or activities in which they have been 
involved. Homemade books can be kept right on the shelf with 
other books. 

Suggestions for Practitioners

Professional References

Christie, James F et al Enz, Billie J. et al Vukelich, Carol 
et al Vukelich, Carol (1997). Teaching Language and Lit-
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Hunt & Nason (2001). Anticipating Text: Predictable 
Books. Early Childhood Centre, University of New Bruns-
wick, Fredericton, NB. http:/www.unbf/education/ecc/
plc  PDF File

Goodman, K. (1986). What’s Whole in Whole Language?  
Richmond Hill, Ont., Scholastic.

Judith Schickedanz (1999). More Than the ABC’s; The 
Early Stages of Reading and Writing. National Association 
for the Education of Young Children. Washington, DC. 
Fourth Printing 2001.  

Conversation Point THREE 
Book Talk: Looking Closely at Predictable Books

Form groups of three. Give each group four predictable books, 
including one wordless book, to examine. Consider:

• Which of these books do you like best and why?

• Which of these books is most predictable and why?

• What strategies would you use to engage your child with  
 these books?

Conversation Point FOUR  
Display of Predictable Books 

Discuss the range of predictable books on display and share 
the list of recommended predictable books for children.

Making Your Own Predictable Book 

Have materials on hand so that participants can make a 
predictable book to share with their child. 

Accessing Books

Jeremiah, 4 years, and Ethan, 2 years, make books 

with their moms, Jessica and Shelley.

http://www.unbf.ca/education/ecc/plc/
http://www.unbf.ca/education/ecc/plc/
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Progressions in Children’s Reading and Writing

Children must learn to use a large repe-
toire of skills, knowledge, and dispositions in  
order to make sense of text. Reading is a 
complex process: it is important to remem-
ber that the course of reading and writing 
development is not always linear and does 
not occur in fixed sequences. 

Logographic reading - Initially, children 
rely solely on context and visual cues. They 
recognize the MacDonald’s “golden arches” 
and can read the logo because it has mean-
ing in their lives.  They become increasingly 
aware of print in the environment and can 
identify signs and labels in and out of con-
text. Eventually they begin paying more at-
tention to the print. They may associate the 
visual features of the written word with the 
meaning of the word.  For example, the word 
caterpillar may be remembered by making 
an association with the shape or length of 
the word and characteristics of an actual 
caterpillar. (The caterpillar has a long low 
body.) This is the basis for progressing to 
the next level of reading.

Alphabetic reading – As children gain ex-
perience with print, they begin to attend 
to the sounds of the letters, combining this 
with a variety of other strategies. Children 
use what they know about context and vi-
sual cues, and combine it with their growing 
understanding of grammar, meaning, sound 
and symbol to actively engage in the printed 
word. Through this active engagement they 
continue to perfect their growing concepts 
about the functions, form, conventions and 
meaning of written language.

“Letter/sound relationships are 
much more complex than is com-

monly acknowledged. A is not only 
‘for apple’ but also for ale and 
Asian and for army and aardvark. 
And just look at Pat-a-cake!  So it is 
for all letters that the letters that 
precede or follow them determine 
the sound they make.”

It would be a nightmare and a 
mistake to teach young children to 
consciously attempt distinguishing 
all of these different letter/sound 
relationships as a prerequisite to 
learning to read. They will learn to 
make many of these distinctions 
intuitively in the process of reading 
and writing, and use them without 
being able to actually name them, 
just as adults do.”

From Where Does Fonix Phit? Connecting 
sound, sense and symbol , Pamela Nuttall 
Nason and Anne Hunt (1999). 

Orthographic reading – Children at this 
level are fluent readers. They know the 
conventional spelling of many words. They 
have a highly sophisticated and complex 
understanding of the written language.

Professional Readings

Hunt & Nason (1999). Anticipating Text: Predictable Books. 
Early Childhood Centre, University of New Brunswick, 
Fredericton, NB. (p. 3).

Nason & Hunt (1999). Where Does Fonix Phit? Connecting 
Sound, Sense and Symbol. Early Childhood Centre, Univer-
sity of New Brunswick, Fredericton, NB.

Jeremiah, 4 years, prints his name.
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the Escalator. Holt, Rinehart and Winston, Inc., New York.

Martin, Bill Jr. Illustrated by Eric Carle (1970). Brown Bear, 
Brown Bear. Holt, Rinehart and Winston, Inc., New York.

Martin, Bill Jr. Illustrated by Eric Carle and hand lettering by 
Ray Barber (1970). A Ghost Story. Holt, Rinchart and Winston, 
Inc., New York.

Martin, Bill Jr. Illustrated by Sal Murdocca (1970). The Wizard. 
Holt, Rinchart and Winston, Inc., New York.

Martin, Bill Jr. (1991). Polar Bear, Polar Bear, What do you hear? 
Holt, Rinebart and Winston, Inc., New York.

Martin, Bill Jr. and Brogan, Peggy (1972). Sounds of Home. 
Holt, Rinehart and Winston, Inc., New York.

Martin, Bill Jr. and Brogan, Peggy (1974). Sounds of a Pow-
wow. Holt, Rinchart and Winston, Inc., New York.

Mayer, Marianna and Mercer (1975). One Frog Too Many. 
The Dial Press, New York.

Supporting Children’s Efforts as Beginning Readers
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Mayer, Mercer (1967). Frog, Where Are You? The Dial Press, 
New York.

Mayer, Mercer (1967). A Boy, a Dog and a Frog. The Dial Press 
New York.

Mayer, Mercer (1968). There’s a Nightmare in My Closet. Dial 
Books for Young Readers, New York.

Mayer, Mercer (l 968). If I had... The Dial Press, New York.

Mayer, Mercer (1969). I Am a Hunter. The Dial Press, New 
York.

Mayer, Mercer (1971). A Boy, a Dog, a Frog and a Friend. The 
Dial Press, New York.

Mayer, Mercer (l973). What Do You Do With a Kangaroo? 
Scholastic Inc., New York.

Mayer, Mercer (1973). Frog on His Own. The Dial Press, New 
York.

Mayer, Mercer (1973). Bubble. Bubble. Parents’ Magazine 
Press, New York.

Mayer, Mercer (1975). Just for You. A Golden Book, New York.

Mayer, Mercer (1976). Ah-Choo. The Dial Press, New York.

Melser, Mune and Cowley, Joy. Illustrated by Muray Grimsdale 
(1980). Obadiah. Shortland Publications Ltd., Auckland, NZ.

Numeroff, Laura Joffe (1985). If You Give a Mouse a Cookie. 
Harper Collins, New York.

Numeroff, Laura Joffe (1991). If You Give a Moose a Muffin. 
Harper Collins, New York.

Numeroff, Laura Joffe (l998). If You Give a Pig a Pancake. 
Harper Collins, New York.

Old MacDonald Had a Farm. Illustrated by Kimber, William 
(1984). Gage Publishing Limited, Toronto.

Oppenheim, Joanne (l986). You Can’t Catch Me. Houghton 
Mifflin, Boston.

Parkes, Brenda. Illustrated by Terry Denton (1989). Goodnight, 
Goodnight. Moving Into Maths Pty. Ltd., Australia.

Roll Over. Illustrated by Ann Skelly (1989). Shortland Publica-
tions Ltd., Auckland, NZ.

Sumera, Annabelle. Adapted by Bill, Martin Jr., illustrated by 
Leon Winik, lettering by Ray Barber (1970). Silly Goose and the 
Holidays. Holt, Rinehart and Winston, Inc., New York.

Taback, Simms (1997). There Was an Old Lady Who Swallowed 
a Fly. The Viking Press, New York.

There Was an Old Lady Who Swallowed a Fly. Illustrated by Pam 
Adams (1973). Child’s Play International Ltd., New York. 

Waddel, Martin (1992). Farmer Duck. Candlewick Press, Cam-
bridge, Mass.

Watanabe, Shigeo. Illustrated by Yasuo Obtomo (1980). How 
Do I Put It On? Getting Dressed. Philimen Books, New York.

Watanabe, Shigeo. Illustrated by Yasuo Ohtomo (1982). How 
Do I Eat It? Puffin Books, Harmondsworth.

Williams, Sue. Illustrated by Julie Vivas (1990). I Went Walking. 
Harcourt Brace Jovanovich, San Diego.

Wise, William (1993). Ten Sly Piranhas. Scholastic, New York.

Wise-Brown, Margaret. Illustrated by Clement Hurd (1942). 
Runaway Bunny. Harper and Row Publishers, New York.

Wood, Audrey. Illustrated by Don Wood (l984). The Napping 
House. Harcourt Brace Jovanovich, San Diego. 

FROM:

Honouring Domestic Literacies (1999)

By Pamela Nuttall Nason and Anne Hunt
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University of New Brunswick 
Faculty of Education 
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Fredericton, New Brunswick 
E3B 5A3
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Exploring Our Own Stories 

Materials: At least 2 different picture book versions and the original text of Cinderella, Beni Montresor’s Little Red Riding Hood, 
multiple picture book versions (enough for one between two people) of one fairy tale such as Little Red Riding 
Hood, the Three Little Pigs, Sleeping Beauty, etc. Document projector. 

Conversation Point ONE 
Parents Recollect Their Own Experiences 

• Can you remember hearing folk and fairy tales when you  
 were a child?  

• Which ones do you remember hearing?

• Which ones did you really like/dislike?

 - Do you remember why you liked or disliked  
  particular stories?

 - Did anyone else like or dislike the ones you  
  remember?

 - Have you told any of those stories to your own  
  child(ren)? 

 - Does anyone tell them these stories?

Eliciting and Valuing  
Parent Knowledge

Stories that happened long ago and far away offer us the opportu-
nity to explore our own life stories. Many of them have endured for 
centuries, precisely because they are about matters that are deeply 
important to us. They are about the clash of good and evil; about 
the ways in which human beings use their wits and muster what 
support they can to overcome the odds, or even survive.

With their predictable story lines and repetitive refrains, folk and 
fairy tales work wonderfully as predictable, oral texts. Whether the 
story is told from memory or written in a book, it’s easy to invite a 
child to ‘chime in’ … “with a huff and a puff …”  

There’s been a lot of discussion about whether we should reveal 
the “gory details” of the old fairy tales to the children of today. 
Some psychologists argue that it’s important for children to see 
that the wolf meets his end — so he is no longer a threat to any 
little pig, or child. Others argue that children should not be exposed 
to such disquieting images. In his acceptance speech for the Cal-
dicott award for his (then much criticized) book Where the Wild 
Things Are, renowned children’s author Maurice Sendak noted, 
“…children do know there are frightening things in the world. If 
we don’t acknowledge them they don’t go away; children don’t 
stop suffering. They just suffer alone.”

Cinderella

There are hundreds of versions of Cinderella in many different lan-
guages. Women’s need/desire to ‘marry up’ in the social scale crosses 
many cultures apparently! And it’s not coincidental that the glass 
slipper was so small — the first version of Cinderella is thought to 
have originated in China, where small feet  were so highly valued 
as a sign of beauty (and a guarantee of subservience?) that for 
centuries women suffered the agonies of binding to keep their feet 
unnaturally small. 

Background Information

Suggestions for Practioners
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Conversation Point TWO 
Changing Sensibilities: Gender and Social Class.  

The Cinderella story is sometimes called ‘The rags to riches’ 
tale. 

• What sort of message do you think this story conveys to  
 a girl? 

• How about to a boy? 

• Should we just ‘go along’ with it, or try to disrupt that  
 message?

Conversation Point THREE  
Book Walk: A New Look at a Familiar Tales    

Read Beni Montresor’s version of Little Red Riding Hood with 
a view to discussing how the illustrations of a picture book 
illuminate and change our interpretation of the text.  

This particular text has the capacity to prompt deep discus-
sion and reflection about parenting and protection as well 
as choosing books for children. 

You may wish to add the voice of contemporary literary theory 
that suggests we all ‘read into’ texts depending on our experi-
ence (making world-to-text connections), so a child’s reading 
of this very text will be quite different from an adult’s, and 
that will be different from an adult well versed in looking 
carefully at picture books.

Conversing with Parents

You may want to show different versions of Cinderella that show how 
we adapt fairy stories to contemporary sensibilities. For example, 
the grim Grimm’s tale—where the ugly sisters actually cut off their 
toes to make the glass slipper fit, is usually greeted with horror. 
But it can be an opener for a great conversation about the ways in 
which women continue to mutilate/reshape their bodies in order to 
present a more pleasing appearance (see page 5 Nason and Hunt, 
Folk and Fairy Tales). There are also a number of modern day fairy 
stories that show how the issues endure into modern times—Fiona 
French’s Snow White in New York, for example. There are also books 
designed to disrupt these familiar texts, such as Robert Munch’s The 
Paper Bag Princess, in which the roles are reversed and the princess 
rescues the prince. 

 A bit of TV trivia: Oprah tells her autobiography as a rags-to-riches 
story, but her sister has contested it, claiming that they were com-
fortably off as children. However, Oprah now is so fabulously rich, 
perhaps her former life looks like poverty to her! It’s important to 
note that such stories give hope to ordinary folks, and are basic to 
the American ideology that anybody can make it if they try (just so 
long as they aren’t ugly women with big feet).

Little Red Riding Hood

You might note that:

• The whole community is watching Little Red Riding Hood getting 
 ready to go out—or rather ‘come out’.  This is a “coming of age”  
 story. It was originally written as a cautionary tale for pubescent  
 young women. The red cloak is thought to symbolize menstrual  
 blood indicating that she is no longer a child.

• The wolf is a dandy in pursuit. Down on one knee, he appears to  
 be courting the grandmother.

• The wolf devours the grandmother. The phrase is exactly the  
 same as is used for Little Red Riding Hood: a synonym for inter-
 course? Rape? Look at the pictures carefully. Do the young woman  
 and elderly woman appear compliant? Afraid? Something else?

• Inside the wolf (double-page spread)—Little Red Riding Hood  
 is whole, the wolf looks pregnant. Is her position alluding to the  
 crucifixion? Is this story about rebirth?

• What’s that man doing outside the door? Is he mentioned in  
 the original text? Is he, the woodcutter, coming to the rescue? “He  
 looks”, said one of our participants, “like the Gestapo, not  
 coming to the rescue, but patrolling to secure the inside.”  
 Is there no escape until this scenario is played through to its  
 conclusion? Until the girl is ‘reborn’ as a woman? Until the wolf  
 has had his way?

Suggestions for Practitioners
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Adults often express shock or horror at this sort of reading. They 
may offer alternative interpretations. Accept all interpretations. This 
book, like all picture books of oft-repeated tales, is an interpreta-
tion. So too are the things you are noticing about it as you do the 
book walk.

Parents may raise questions about the appropriateness of this version 
for young children. If they do, solicit many different viewpoints from 
the assembled parents/guardians. When we did this book walk with 
parents in the UNB Parenting for a Literate Community Project, they 
were very much divided on this. One already had read this book 
to her child who’d enjoyed it in much the same way as any other 
version. Some parents said they would never choose it, nor would 
they want their children’s teachers to choose it. One noted that 
censorship of books such as this was quite hypocritical, given the 
images their children were constantly exposed to on TV—cartoons, 
music videos and the news. 

Book Talk: Parents and Practitioners Look Carefully at 
Books and Select Their Favourites  

In picture books it is often the illustrations that change the meaning 
from one version to the next, so make sure everyone is positioned 
to see them clearly.   

There may be strong feelings and it’s important that the facilita-
tor can validate everyone’s perspective and not seek resolution or 
agreement. Cultivate respect for a wide range of viewpoints. There 
are no right answers! Agree to disagree on what people prefer and 
why. Knowing that the experts differ sometimes helps.

Points to stress:  

• Looking carefully at picture books enables parents/guardians to  
 be critics themselves —rather than depending on ‘experts’ to tell  
 them what is a ‘good book.’ 

• Experts do not agree on their interpretations or evaluations of  
 books.

• Parents/guardians choose differently depending on what is in  
 keeping with their sensibilities about gender, social class, race,  etc.

• Reading is an interpretive act—we can all read the same picture  
 book and come up with a different interpretation.

• Eliciting the child’s interpretation of the pictures and words  
 develops a key comprehension skill—that of making world-to- 
 text connections.

Suggestions for Practitioners

Conversation Point FOUR   
Book Talk: Parents and Practitioners Look Carefully 
at Books and Select Their Favourites  

• Choose a number of different versions of the same fairy  
 tale. 

• Invite parents to examine them carefully in small  
 groups.

• What struck them the most? 

• What do they like and dislike about each one? 

• Can they make any connections between these texts and  
 others they have read, or things that have happened to  
 them? 

• Collectively, which did they like best and least?

• Invite each small group to share with the larger group  
 what they noticed and which version they would choose  
 for their children.   

Accessing Books
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The range of picture books that retell fairy and folk tales is stun-
ningly varied. Different illustrators illuminate the texts in different 
ways, often quite beautiful; sometimes disturbing. Thus adults and 
children are invited to take a fresh look at old familiar tales.

You may wish to reflect on the conversations you have had with 
the parents in relation to the diagram above.

• How did these conversations enable them to take a fresh look  
 at their former lives as children?

• How did these conversations illuminate the issues they face today  
 as adults and as parents?

Suggestions for Practitioners

Professional Readings

Nason, Pamela Nuttall and Anne Hunt (1999). Folk 
and Fairy Tales. Early Childhood Centre, University 
of New Brunswick. http:/www.unbf/education/ecc/plc 
(PDF file).

http://www.unbf.ca/education/ecc/plc/
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CINDERELLA 

Andersen, Hans Christian. Illustrated by Alain Vaes (1983). 
The Steadfast Tin Soldier. Little, Brown and Company, Toronto. 

Brown, Marcia (1954). Cinderella. Charles Scribner, New York. 

Climo, Shirley. Illustrated by Ruth Heller (1989). The Egyptian 
Cinderella. Thomas Y. Crowell, New York. 

Edens, Cooper (1991). Cinderella, Sleeping Beauty and Snow 
White. Bantam Books, New York. 

Hague, Michael (1989). Cinderella and Other Tales from 
Perrault. Henry, Holt and Company, New York. 

Jackson, Ellen B. (1994). Cinder Edna. Lothrop, Lee & Shepard, 
New York.

Karlin, Barbara, illustrated by James Marshall (1989). Cinderella. 
Little, Brown and Company Ltd., Boston. 

Mehta, Lila. Illustrated by Neela Chhaniara (1985). The 
Enchanted Anklet. Lilmur Publishing, Toronto. 

Perlman, Janet (1992). Cendrillion Pingouin ou la Petite Palme 
de Verre. Scholastic Canada Ltd., Toronto.

Suddon, Alan (1969). Cinderella. D. Dobson Books Limited, 
London.

THE FROG PRINCE 

Berenzy, Alix (1989). A Frog Prince. Henry, Holt and Company, 
New York. 

Scieszka, Jon. Illustrated by Steve Johnson (1991). The Frog 
Prince Continued. Viking Press, New York. 

THREE LITTLE PIGS 

Bucknall, Caroline (1987). The Three Little Pigs. Dial Books for 
Young Readers, New York.

Galdone, Paul (1970). The Three Little Pigs. Clarion Books, 
New York. 

McNaughton, Colin (1994). Suddenly. Anderson Press, London. 

Scieszka, Jon. Illustrated by Lane Smith (1989). The True Story 
of the Three Little Pigs. Viking Kestrel, New York. 

THE GINGERBREAD BOY

Galdone, Paul (1975). The Gingerbread Boy. Clarion Books, 
New York. 

LITTLE RED RIDING HOOD 

Brothers Grimm (1964). Little Red-Cap. Holt, Rinehart and 
Winston, Inc., New York. 

Lacome, Julie (1994). I’m a Jolly Farmer. Candlewick Press, 
Cambridge, Mass. 

Marshall, James (1996). Red Riding Hood. Dial Books For 
Young Readers, New York. 

McNaughton, Colin (1996). Oops! Harcourt, Brace and Com-
pany, London. 

Montresor, Beni (Original by Charles Perrault) (1991). Little 
Red Riding Hood. Doubleday, New York. 

Schart-Hyman, Trina (1983). Red-Riding Hood. Holiday House, 
New York.

Young, Ed (1989). Lon Po Po. A Red Riding Hood Story From 
China. Philomel Books, New York. 

SNOW WHITE 

Brothers Grimm (1983). Snow-White and Rose-Red. Julia Mac-
Rae Books, London. 

French, Fiona (1986). Snow White In New York. Oxford Univer-
stiy Press, Oxford. 

FROM:

Folk and Fairy Tales (1999)

By Pamela Nuttall Nason and Anne Hunt

Updated March, 2004 
The Early Childhood Centre 
University of New Brunswick 
Faculty of Education 
P.O. Box 4400 
Fredericton, New Brunswick 
E3B 5A3

Exploring Our Own Stories
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List what the parents say. 

Before closing the conversation, return to the list and add on any 
other possibilities.

Suggestion: This list can be used to develop a local handout for 
parents to take home.

Reading Aloud

List what the parents say to questions in left hand column. Other pos-
sibilities to add as you walk through the book:  

• Focus is on the child.   

• Sight words let us know we are entering school culture.  

• She is prepared for school with new clothes, lunch box, knapsack,  
 indicating that this adventure is an important event that may  
 be financially stressful. 

• Emotions for letting go may be different for each person.  

• Some kids have friendships established before school.  

• Mom teaches child a lesson in kindness; some children do not  
 have friends yet.

• Picture illustrates friendships, isolation or possible aloneness.  

• Mom’s memory of starting school and her desire to make things  
 better brings out inclusions and kindness.

• Prior to the school year, school staff has set up an orientation visit.  

• Familiarity with classroom, playground, and the bus.  

• School bus as an adventure with prior experience.  

• At home as the day arrives, the girl recognizes mom’s feelings  
 and carries Mom’s message with her to school.

Suggestions for Practitioners

Here We Come, Ready or Not!

Materials: Chalkboard, white board or overhead projector and chalk or markers. Copies of I am Starting School Today, (Whitty 
and Klausen, 2000). One copy for the workshop leader and additional copies for participants. Display of books 
reflecting themes of starting school, friendship, inclusion and diversity. (See book list that follows.) 

Conversation Point ONE   

• Can you remember your first days/year at school?  

• What particular joys, anxieties can you recall?  

• How do you feel about your child starting school?

Conversation Point TWO  
Book Walk: Reading Aloud

Read Aloud I am Starting School Today and walk through 
the book with parents with an eye to starting school.  

• How is this girl prepared for school in the context of  
 home?  

• How did the school staff prepare for her? 

• What are other issues, concerns, adventures and challenges  
 to starting school?

Eliciting and Valuing  
Parent Knowledge

Conversing with Parents



Starting School A Series of Possibilities

Older Preschoolers: Just Before School70

Conversation Point THREE  
School Readiness

• What is school readiness? 

• What kinds of experiences do you think help a child be  
 ready for school?   

• How do you think schools are ready (or not) for your  
 child? 

• How might you feel about starting school if you are a  
 child? A parent? A sibling? A teacher?

Conversation Point FOUR   
Linking Our Discussions to What the Research Literature 
Says About Prior-to-School Experience.  

• When children interact with other children what are they  
 learning?

• How do parents support children?

Conversation Point FIVE A  
What Differences Do You Think Your Child Will Experience?  

Read The Pumpkin Blanket by Deborah,Turney,Zagwgn. 
This is a beautiful story about anxiety over starting school as 
addressed by a parent. Share your own stories of when your 
children started school. Talk about problems encountered 
and solved. 

Conversing with Parents

School Readiness: One Definition

 “The quality and rate of learning in the first few years of life 
are nothing short of spectacular.  The fact that by three or 
four years of age, most children can understand and use the 
language of those around them is just one example of learn-
ing that takes place long before children begin school.” Lilian 
Katz, “Readiness: Children and Schools.” http:/readyweb.crc.
uiuc.edu/library/1991/katz91.html

Children benefit from:

• Opportunities to play cooperatively. 

• Time to make and sustain friendships.  

• Working together on mutual tasks and projects.

• Learning to understand the perspectives of another.

• Using language in a variety of settings with different people.

Parents Support Children By:

• Helping children build, paint, draw, talk, play, dance, sing, invent,  
 and role-play.

• Inviting the child to tell them what s/he is thinking, i.e., “Tell me  
 about your invention?; What makes you think that?; What will  
 you do next? How did you solve that problem?”  

• Sharing books and other reading materials with the child. 

• Regulating the amount of TV viewing.

• Responding with warmth and responsiveness to the child, i.e.,  
 being playful when entering her/his world and ideas.

As Well    

• A mother’s accurate understanding of her child’s abilities. 

• Maternal education is a more important influence than  
 maternal participation in the work force.

Difference

When your child enters school, he or she enters a community. Inside 
a community, people are different: physically, emotionally, and/or 
economically, with a range of experience with other adults.

Background Information
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Conversation Point FIVE B   
Book Talk: Linking Books with Events in a Child’s Daily Life  

Review the accompanying book list with a librarian and select 
25-35 books on themes of starting school, friendship and 
difference for a book talk with parents. 

Group parents in three and ask:  
• What do you like?   
• What do you not like?    
• What connections can you make with your own life?

Discuss parents’ likes, dislikes and connections with the  
larger group.

Conversation Point SIX A  
Connecting with the School From Home

 Practical considerations:

• Which school will your child attend? How do we know?  
 Who do we call?

• When is the school’s orientation procedure? In the spring?  
 In the fall?  

• Which bus? Which bus stop?  Which walking route? 

• What does the school send home for the parent? 

• What would you like the school to send home?

Accessing Books

Some Suggestions for Accessing Books: 

Display books for starting school, friendship, inclusion, diversity.   
Help parents to ensure that their children have library cards and 
access to the library.

For Discussions With Parents:

Collect sample documents about beginning school by contacting 
the local school principal, the district and/or the Department of 
Education. 

Documents

Review N.B. Department of Education materials sent home. Enrich-
ment, When Conflict Arises, Once You Are On the Bus, and possibly 
others. 

Suggestions for Practitioners
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Conversation Point SIX B  
Role Playing Activity to Explore Communication with 
Teachers. 

Many parents express anxiety about approaching teachers.  
Role modelling possible conversations can help lessen this 
anxiety and provide concrete suggestions for getting results 
for your child.

Conversation Point SEVEN   
Homework: School Work Sent Home.  

• What do you see as the place of homework? As a child?  
 A parent? A teacher?  

• Play games with parents and model conversations with  
 children. 

• Organize a session where you  create games to take home  
 for families to play with children. 

Professional Readings

Pam Whitty (2000). “Are You Ready for Us?  Here We Are 
- Ready or Not.”  Connections Journal 3:3 February 2000, 
pp.1-4. http://www.unbf.ca/education/ecc/publica-
tions/index.html  

Douglas Powell (1995). Enabling Young Children to Suc-
ceed in School. American Educational Research Associa-
tion, Washington, D.C.

Accessing Books

What to Communicate to the Child’s Teacher and How:

See a model For Role Playing. This is a real life activity Pamela Nuttall 
Nason conducted with a group of parents in the Parenting for a 
Literate Community project. 

Go to: http:/www.unbf/education/ecc/plc 

Pam Whitty with Mollie Fry (1999). Pam Whitty, (pp 16-17). Early 
Childhood Centre, University of New Brunswick, Fredericton, NB. 
Connecting Home, School and Community Based Programs.

Activities to connect with school learning: 

Some examples need to be shown, others could be created. You 
can collect samples of these from your elementary teachers, home 
or family resource centres, etc.  

Materials needed:  

• Word games  

• Board games (Snakes and Ladders, for example )  

• Labelling  

• Reading with your child  

• Counting games

Suggestions for Practitioners

http://www.unbf.ca/education/ecc/publications/index.html
http://www.unbf.ca/education/ecc/publications/index.html
http://www.unbf.ca/education/ecc/plc/


Using Environmental Print at Home 
To Support Literacy learning in School

• Newspapers and magazines are a source for many different styles of  
 print. Children are asked to look through them collecting a sound  
 (e.g., th) or a letter (e.g., h) or a word (e.g., the) which the child cuts  
 out and glues onto a piece of paper, or highlights using a highlighter  
 pen. This helps to develop phonemic and word recognition.

• “I See” is a game similar to “I Spy” where the focus is signs or letters  
 in the environment. It can be played at home or by parents on a car  
 trip. 

• Matching and Snap game — logos from cereal packets, etc. can be cut  
 out and glued onto cards and used as a recognition game.  

• Track game — a board game where a child stops on a space and picks  
 up a card which could have a candy wrapper stuck onto it or a  
 photograph of some environmental print, e.g., a road or name sign.  
 The child needs to read the print in order to continue the game.

• In the early stages it is difficult for children to distinguish between  
 numbers and letters as they can both look like a black pattern to a  
 child. By looking at parked car license plates, an adult can talk about  
 the concept of what a number is and what a letter is, and the difference  
 in a pattern. The child can then copy the numbers and letters onto a  
 clipboard if they wish.

• Photographs showing print and the community languages of the local  
 area can be taken, e.g., road names, store fronts, door numbers,  
 doctor’s offices, take-outs, school signs. These can all be used  
 with children to stimulate discussion and to help them recognize that  
 print is important and tells them about their community.

• Photographs, postcards, carrier bags, leaflets, etc., can be collected,  
 cut up and made into jigsaw puzzles for the children to complete. They will  
 enjoy trying to recognize the logos. 

  From Desirable Literacies, Approaches to language and literacy in the early years, 

  pp 61-64. Ed. Jackie Marsh and Elaine Hallet, 1999.

Newspaper  
letters, words 

and sounds 
 

Print games 
 

License plates 

 
 

Community 
 Photographs

Jigsaw puzzles
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STARTING SCHOOL

Anholt, Laurence. Illustrated by Cathering Anholt (1991). 
Going to Nursery School. Scholastic Canada Ltd., Richmond Hill. 

Ahlberg, Janet and Allan (1988). Starting School. Puffin Books, 
New York. 

Berenstain, Stan and Jan (1993). The Berenstain Bears and the 
Bully. Random House, New York. 
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Alphabetic principle
 

Big Books

Book Talk

Book Walk

Cadence

Chiming In

Developmental spelling

Emergent literacy

 
Environmental print

 
Invented spelling

Literacy

The understanding that written letters systematically represent 
sounds.

Oversized books that allow for the sharing of print and illustrations 
with children.

A strategy for discussing and critiquing a wide range of books. It origi-
nated from the Parenting for a Literate Community program of the Early 
Childhood Centre, UNB. Sitting in small groups, workshop participants 
examine multiple texts—3 or 4 each, and respond to questions such 
as, “which of the books do you like best and why?” The idea is not for 
each group to come to a consensus but to generate discussion about 
the attributes of the different books.

A term that originated from the Parenting For a Literate Community 
Program, it refers to the process of reading a book with a group in 
order to elicit and discuss the interpretations and the reflections that 
follow. A Book Walk can focus only on the illustrations, only on the 
text, or on both. The emphasis is on making connections with the life 
of the reader. 

Rhythmic flow of language.

Reading along by the child.

The use of letter-sound relationship information to attempt to write 
words.

The view that literacy learning begins at birth and is encouraged through 
participation with adults in meaningful reading and writing activities.

Print that is a part of everyday life, such as signs, billboards, labels, and 
business logos.

Phonemic based spelling where children create their own unconven-
tional spelling.

Defined in its broadest sense, it includes reading, writing, dance, pic-
tures, film, play, mathematical symbols, icons and music which are all 
understood and used in an integrated way.  
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Phonemic awareness

Phonological awareness

Predictable Books

Print awareness

Reading the world and the 
word

Scaffolding

Spoken language

 
Syllable

 
Syntax

Vocabulary

Voice-to-print match 

Word recognition

The ability to notice and work with the individual sounds in spoken 
language.

The understanding that spoken language is made up of individual 
and separate sounds. In addition to phonemes, phonological aware-
ness activities can involve work with rhymes, words, sentences, and 
syllables.

Refers to books with characteristics such as repeated patterns, strong 
rhythm or picture cues or particular fonts that invite the reader into the 
text and make it easy for him or her to act as a reader. 

Knowing about print and books and how they are used.

Being properly literate means that you are able to write not just ‘the 
word’ but, as Paolo Friere says, ‘the world’. This means that you begin 
to understand how words (talk, pictures, icons and print) are used to 
shape, persuade, direct, divide and control us, as well as understand 
how we can take control and put words, pictures and print to our own 
uses. (Taken from the Training Manual for the Parenting for a Literate Community 

program, Nason & Homer, 1999.)

Providing support and guidance that enables the learner to operate at 
a higher level of skill than they could otherwise. What the learner can 
and cannot do determines the amount and type of support given.

The language used in talking and listening; in contrast to written lan-
guage, which is the language used in writing and reading. 

A word part that contains a vowel or, in spoken language, a vowel 
sound  (e-vent, news-pa-per, pret-ty)

Refers to the rules of a language that govern word order.

The words we must know in order to communicate effectively. Oral 
vocabulary refers to words that we use in speaking or recognize in listen-
ing. Reading vocabulary refers to words we recognize or use in print.

Matching the word spoken to the word printed with finger so a child 
can begin to recognize key words. 

Using any one of a number of strategies, such as recognition by sight 
or decoding, in order to figure out the meaning of a word.
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